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ABSTRACT

Small_ liberal arts colleges c c.cupy a unique position in

teacher education. Rather than b

of students which often tax the staff simply to cope with me-

chanics of operation, staffs of small colleges can devote ti

selves to developing individualized programs. Adopting large

school models, mall school s often fail to take advantage of

their uniqueness. The teacher education pr-ogram at 1Nheelir

College, taking advantage of its size, operates a unique pro

gram which may serve as a model for other small liberal arts

colleges, as well as larger schools.

The program prepares students to become Master Te =achers

by concentrating on three related themes. The first theme is

PERSON, where the Department helps each student define

beliefs, state his goals, establish his plans for reaching; his

goals, and evaluate his progress . The second theme is PARTNER-

SHIP, where the Department and a conmitted school share re-

sources to establish a realistic professional environment in

which the ginning teachers can develop. Tha third theme is

PERFORMANCE, where the Department provides students with a

framework so that they- can objectively compare their pro

in becoming Master Teachers with behaviors and competencies

Master Teachers. The themes of PERSON PARTNPSHIP and PER-

FORM_PICE weave through professional course work, teaching :ex-

perience, conference- and social interactions a form the

basis for the Vheeliiig College Model of Professional Education.

It is a model which will rho vide the profes -ion with individuals

overwhelmed with Lumber

who have the commitment and th compe_ _oies to develop skills

needed to shape and sFrengthe profe- ssion.



Historical Develops iemt of the Program

An exposition of the developmen., of the Education Program

at Wheeling College will aid in understanding the present pro-

gram, which is the outgrowth of past experimentation, evalua-

tion, and evolution, starting with the program's inception

and continuing today. The program was approved by the faculty

of Wheeling College in 1967. At that time Dr. Albert Bend

and Mr. Carson Bryan were employed to develop a program to

implemented in September of 1968. The initial hope of the

faculty in adopting the program was that a personalized edu

tion program, along with the strong academic progr=am provided

by the College, would produce effective teachers. The program

was initially designed with this objective in mind. The Calle

had no education majors, and the professional education courses

were to be concentrated in one semester. At this time the de-

cision was made to develop the program along the lines of a

partnership between the college and local schools (see suppo

ing documents, article #2). Essentially the partnership model

implied involving all of the student teachers as well as the

College's Education Department staff in one host school during

the student teaching period.- In that way it was felt that the

College would gain from having a central location for it.$'stu-

dent teachers, while the high school would gill from having

full-time college personnel available for consulting work.

The Program began operation in Septerrbbeb of 1963 in the

Martins Ferry, Ohio, Hi 3c171c,11 with eleven student teachers.

For the second semester the program , with sixteen students,

was-housed- in. Triadelphi.1 H gh School in Wheeling. During the
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first year of its operation the Education Department been

offer, under a grant from Title I of the Community Development

Act, a :course for cooperating teachers in Clinical Sup,rvision.

The effect of this course on the undergraduate education pro--

gram was three-fold. First, by teaching the cooperating

teachers supervisory skills, the program freed the College

personnel from direct supervisory work in the schools, thus

providing the host schools with more consulting time. The

second effect was to provide a pool of trained cooperating

,teachers in the area for future use. Finally., the course

served as an impetus for developing a graduate education pro-

gram at Wheeling College in cooperation with the University

-f Detroit, which enabled the program to expand its continu-

ing education offerings.

During the second year of operation the program was

housed in Clay Junior High School and Wheeling Central Catholic

High school, both in Wheeling. In the second year of the pro-

gram the staff of the Education Department became dissatisfied

with its block system. In the-block system students took ten

credits of course work at the College during the first quarter

of a semester and student teaching and education seminar in

the host school during the second quarter of the semester. It

was felt that the

evident in most t

and p-caotice. As

the first quarter

weakness of the system lay in the dichotomy,

acher preparation.programs between theory

a result, concepts intellectualized during

were often forgotten, or were found to be

inadequate or unrealistic 'hen operation was required.

-2-



Arrangements were made with- Wheeling Centr al Catholic High

School to participate with the Wheeling College Education Depart-

ment as the host se__ -1 for a full sear, while a full semester

program of total involvement with integrated learnin s and pro

fessional experience was developed. Wheeling Central Catholic

provided a stable atmosphere and trained cadre of cooperating

teachers which served to buttress our attempt at change. The

integrated involvement me d 1 began operation with eleven student

teachers during the first semester of 1970-71. The major concern

initially was to develop unifying threads which ran throughout

the seminars and the teaching experience. Evaluation with the

students as the program evolved and at the end of that fi

semester showed that we had successfully intertwined professional

experience and course wore and had significantly narrowed the gap

between theory and practice.

Although we were happy with our success in developing a

program which- contained total involvement and integrated course

work and expe n we were dissatisfied with the lack of con-

crete statements describing necessary teaching competencies.

Our task was to concretize our operations. To do so we first

made explicit our philosophy of education. From this philosophy

we developed six goals for our program Which we also identified

as the attributes of a Master Teacher. Finally we analyzed ur

operation to determine what we did to provide experiences to

help the beginning teacher- be able to grow into.a Master

Teacher. The product of this pr=ocess was "Secondary Teacher

preparation At Wheeling College: A Model Based Upon performance

and Partnership", a paper which presented to the Jesuit

-3-



Education Association, with the result that the program was cited

by that organization for its contribution to parochial education.
0

Another more significant result of explicitly -tatinf; the opera-

tion of the program was that the statement not only focused our

attention on our evaluative procedures, but also identified that

our program operated within the framework of each individual.

Because this thrust of the program is as important as performance

and partnership, we felt it would be misleading not to include

"person in the title of our program. Stating the why, the what,

and the how of the program's operation led us to question how we

best could evaluate to what extent a student had developed in the

process of becoming a Master Teacher. Our questioning led to the

development of the competencies stated on the form used to evalu-

te students.

This narrative brings us to the present time. Just

evaluation, experimentation, and evolution have been central

to the past development of the program, they continue to oper-

ate presently and are likely to continue to mark the program

in the future. The preparation of this presentation has caused

us to evaluate the stated competencies for their relevance, an

evaluation which has resulted in several revisions. We are con-

tinuing our attempts to make explicit the intertwinings of the

program. The future will include more along-this line. -Because

of our experiences in stating the professional education com-

ponent of the preparation of a master teacher in terms of levels

of competence, one possible task for the future is working with

the academic departments to develop competency level in subject

matter -areas.



Description of the Present Program

The education program at Wheeling College has four charac-

teristics which make it unique and innovative: total involvement

of the student in the school environment for a full semest

the use of the education center model of student teaching, the

employing of performance -based criteria for evaluation, and

emphasis on the student's individual development.

Total involvement is achieved in two ways. First, the

education students take programs only in education during one

semester of their senior year. In this way they are wholly

directed to teaching. During this education semester, the

students take six integrated programs designed to provide them

with experiences which are essential to developing the skills

of a Master Teacher. These programs are in educational psy

chology, educational philosophy, general teaching methodology,

teaching methodology in specified fields; teaching experience,

and educational research. On completion of the programs, the-

students earn eighteen credit hours in professional education.

Total involvement is also achieved by placing the student full

time for one semester in the school environment. In most models

of undergraduate teacher education, students complete education

course work, arrive at a school for periods ranging from a few

weeks to a semester, and phase themselves into teaching. These

models have several weaknesses. First, class work is often

theoretical and removed from the real teaching situation so that

often, under the pressure of student teaching, the models de-

veloped in the college classroom crumble. A program of total



involvement allows for a continual testing of a student's de-

veloping educational theory by his real experience. Second,

time is often inefficiently used at the beginning of student

teaching through having the student, who lacks skills of ob-

servation and supervision, observe while he learns the working

of the school. In a total involvement program this initial

period can be spent in class work which prepared the beginning

student to begin, teaching. As the semester continues, less

time is spent in the preparatory _programs and more time is

spent in actual teaching. By employing the total involvement

model of teacher education, the Wheeling College program nar-

rows the gap between theory and-practice while making the most

productive use of the Student's time while he is learning to

teach.

A second important aspect of the Wheeling College program

is partnership, which is achieved through using education centers.

The concept of the education center is essential to the success

of the Wheeling College program. An education center is a second-

ary school which has entered into a partnership with the College

to prepare teachers and improve instruction. The staff members

f an education center take seriously their professional re

sponsibility to train other teachers. They also realize that

entering.into a partnership with the College the resources of

the College become available to the

The best way to illustrate the education center operation

is by- contrast. In the usual undergraduate teacher preparation

program a depax tudents are signed to a number of co-

operating Master Teachers in a number of schools. These student



are serviced by a college su_ visor who usually can spend only

an hour or two a week in the school. The college supevisor

usually observes a class, confers with the Master Teacher and

the studeit teacher, and leaves-to return a week-later. His

role often becomes one of calmin g ruffled feathers or mediating

between the Master Teacher and the student teacher.- Because

his time in the _school is limited, the college supervisor is

of little value in helping the school supervise the student

teachers or improve instruction. However, in the Wheeling

College program all of the student teachers are-placed in one

school -- an education center, This arrangement allows the

college-supervisors to work full time in the school situation

as instructional consultants. Training the cooperating Master

Teachers . in supervisory skills frees the College superviso_

to offer their expertise to the host school. The College super

visors teach demonstration lei_so. ns, work with the school staff

in improving instruction, help in curriculum development, and

generally provide resources which are not normally available

to the school. The partnership model employed by Wheeling

College benefits the College and the school and develops an

atmosphere where-the preparation of tea hers-iS the shared-pro-

fessional responsibility of the-College and the secondary school.

A third. unique characteristic of the Wheeling College-Pr

graniis its use of performance- based criteria for eValuati

.By establishing goals in terms of the ways in which Master

Teachers-operate and by breaking these behaviors into sequential

developmental compe -ies the Department is able to evaluate-

objectively each t dentt- progress toward becoming Master

-7-



Teacher. The performance-based criteria not only allow m

evaluation but also provide the student with knowledge

abovt, his starting point for future professional deVelopment.

As they work together, the first three characteristics

total involvement, partnership, and the performance based cri7

-teria --allow the Department to develop its fourth chara

tic, the emphasis on each person's individUalideVelepment.-

Total involvement gives the:-person -the--time necessary- to dis-

cover his_beliefs' and style and to. test- and modify them. The

partnership provides a professional environment

helping the person develop.- The performanc

dedicated to

-babe& criteria

give the person -onerete_-go-lato strive for without Itiflinv-

himmith a model of what he is to become. -The-emphasis on the

person is evident in the department's manner Of working with

students. Students state what they want to become as teacher

and the staff of the-department constantly micro

and questions their beliefs so that the students

how they are acting and se-that they can be sure

stated beliefs are their true beliefs.

s their actions

can determine

that their



PhilosophY

The Education Department believer that roan Is a being who

possesses emotional, mental, and physical powers different from

other creatures in their scope and poten ial.. The' .powers -differ

for each individual and_ar= influenced by his environment. With
in this limiting ,framework man is bern,to become what he wishes

to- beoOrrie and is caieable of making choices that shape his life

and being.-

Man changes as he experiences living, choo ing, and learn-.

Ing, and he inculcates these perceptions into his being. In this

.Hsense he begins -hanging at birth and stops at death. He knows

and learns b _t when he develops Congruence--with the world around

him and accepts responsibility for his own destiny. He is

and the thwarting nature of

his environment. As he gains responsibility for h16 actions and

-constant: struggle with ambiguities

congruence with his world he exercises more of his pdtential to

become what he wishes to become. At each success, however more

complex unknowns appear, and man is faced with the choice to go

on assuming more responsibility or to capitulate. If he chooses

to capitulate, he inhibits his growth, and therefore change is

thwarted. Man may induce the choice to inhibit change as a re-

sponse to the ambiguities and unkncwnc that facto him. The choice

to relinquish responsibility may be permanent or a respite, dur-

ing which potentials lie dormant awaiting a new encounter'.

This philosophy can be seen clearly in the manner in which

the students in teacher' education are treated. The Department

-9-



believes that all the students who come to it have the capabilities

to grow into Master Teachers. It is the role of the Department to

remove the elements of the environment which may thwart the stu-

dent's growth, to help him identify his goals, and to provide an

atmosphere in which resources` may be employed so that students b-

gin to

studen

Some o

bilities

shape their learnin The Department realizes that the

come to the program with different experiences and values.

hese experiences may have .caused them to doubt their caps-

of.shaping.their own-growth. Once the has begun-

believe in his capabilities, the role of the Department becomes

one of providing an environment that is conducive to continual

educational growth, which will enable the:successful student to

continue to improve and develop after he leave- the program. The

Department accomplishes this role by

students faCe new and deeper challen

-with the students in identifying-new

providing support while the

es, as well as by working

are :.s for growth.

The Department has not established a "preferred" teaching

model. The role of the Department is to help each person become

the teacher he wishes to become. Thus the Depa tment's role

to aid the student in exploring as many choices as possible and

to help the student assess the implications of those choices.



Goals

Since the program _ philo ophy emphasizes active experiences

the program s goals are dominated by performance behaviors. The

ultimate goal of' the Education Department is to provide students

with experiences that are necessary in developing Master Teacher

skills. To accomplish this objective, the Department plans spe-

cific b havioral outco r es as guidelines for the process of be-

coming and continuing to be a Master Teacher. The guidel_ii

are designed to fu Lion within the framework of each student

personal philosophical goals for teaching. The primary outcomes

considered necessary by the Department are listed and described

in the following paragraphs.

The student will identify the basic factors behind
the operation of the school system and develop mecha-
nisms for functioning within the structure.

The basic factors involve more thr.n the organization of the

school system. To identify factors the student must obtain in-

formation concerning values, sponsibility, authority, conformity

etc, as perceived by the school system and unity. Identi"

fication is not limited to liSting factors, -but' en ompas the

why and the wherefore. When the factors and the reasons for their

prominence have been intellectualized, the student must develop

personal mechanisms for functioning within this en ironment. To

function, the teacher must cope cognitively and effectively with

a variety of 'educational problems. If these -coping behaviors are

developed as general n chanisms for operating ,vdthin a school en-

vironment, the behaViors become personal skills appropriate for

functioning in specific teaching situations.



II The student'will structure and control classroom
situations to provide for productive learning.

The terms "Structure"- and "control" are not to be defined

in the colloquial sense. The tructure".is intended to Triply

a.curricUlar plan for the classroom that can range from teacher

centered to individualized instruction. Also, the word "struc-

ture" means that both the teacher s and stu.dents'- objectives
are to be planned for outcomes. The word "control" is not to

be planned for outcomes. The word "control" is not to be

fused with domination. The word "oontrol"ideptifies-the teacher

-as the responsible agent for insuring--that each student has an

opportunityto learn without outside interference. If structur-

in a- d controlling are accomplished, the minim pLerequisites

necessary for productive learning have been u.

III The student will develop his personal style of
relating to the pupils-and -shaping-the curriculum.

Each student comes into the program with a relatively wide

variety of experiences that have contributed to his development

as a person. He has been free to limit or increase his social

contacts, choose people that interest him, and reject people

whom he dislikes. Behaviors such as these and their classroom

implications must be explored. Thus every teacher must identify

how he relates to the students and why the students perceive

him the way they do. When these factors have been analyzed,

plans should be formulated to enhance each teacher's personal

style of relating to the students. To be a Master Teacher the

student, must have a phileSophy of education, operate consistent.

with this philosophy, and constantly test and revise his

losophy by interacting with the educational environment. If

-1



this process is followed, the curriculum will constantly be shaped

and developed by the teacher.

IV The student will evaluate his strengths and weak-
nesses as a teacher as well as his perceptions ofhielf as. an educator.

To be continuously educated, a teacher uat develop skill

n identifying his verbal and non-verbal teaching patterns. Once

identification has been mad the patterns:must be analyzed in

t- -s-of their. classroom.implications. After---analysi-: has been

-completed, a program- to _einforce-the effective patterns- and

phase out the ineffective ones must be formulated. The prog

shoUld include-both long and short-term plans. In addition t

the aboveprocedure the teacher- should. studentfeedback,

peers, and educational literature--as resource information. If

skill in using these procedures is developed, the teacher

preparing for his continuous education by using the process of

self-evaluation. Also, since using the trocess f self-evalua-

tion involves interacting with. his total educational environment,
he will obtain information about himself as an edu ator.

V The student will develop skills, attitudes, and
acquire the information necessary to we 'c with
others in improving education.

Every Mas er Teacher must have an idea, model, or image of

what the education process could become and the role that he

should play in attempting to promote the vision. To develop

this direction, a student must acquire knowledge of trends, in=

novtions, and new thinking. Then the student must experiment

with new concepts of teaching and learning and must interact

with peers to anal ye the outcome. To influence peers, a teacher



must develop, human relation skills and attitudes; Without these

skills, he has little hope of promoting his vision of the education

process.

VI The student will use the process scholarly inquiry
in solVing. educational Problems.

Although concerned with self-improvement,. a Master Teacher

is also interested in contributing. to his profession's growth.

Because research is the backbone of profesSional development, the

studentmust gain -skill in using the process of inquiry in explor-

ing_.educational-problems.

Accomplishment of these six outcomes _must be doc'_ --ted by

Theobservation, written records, and video and audio tape

final evaluation foram identifies the highest level of attainment

that the student has consistently demonstrated in each of the

six outcome areas.

-1-



PER.FORML ICE ECRANISM

PRIOR
_ _

PRIOR EXP- IENCES

PROGRAM TO 4EETGOALS

Phase I

-Phase II --

V
The student Will Identify the basic
factors behind the operation or the
school system and develop mechanisms
for functionin within the structure

R medial
Program

The student will tructure.and con
trol classroom situations .to provide
for roductive- learning

fwzam.:76,7
Program

Phase III The student rill develop his person-
al style of relating to the pupils
and shapinALIalecurricul m

Phase IV

Phase V

Phase.VI

I-

Remedial
Program

The student will evaluate his
strengths and weaknesses as a tea-
cher as well as his perceptions of
himself as an educator

The student will develop skills
attitudes, and acquire the infor-
mation necessary- to work with
others in improving education

Remedial,
Program:

The student _will- use the process
ofscholarly inquiry in solving
educational problems

Process of Bac-
Master Tea he-

ing a



-Phase 1-

Objective

The student will identify the basic factors behind
the operation of -school- system and deVeloP
mechanisms., for-functioning within-the structure.

Activities

Parts of the first week of the program are devoted to

.orienting the -student to the encironment and-to the

Teacher Preparation Program in general To identify the

basic factors, thestudents use thistime.fer observation

as well -as .for -discussions.with:the administration, couna
.

lore, teachers, staff, pupils, .and their Master. Teachers.

The topics range from dress codes and discipline to the

philosophy of the school. The college -supervisors, : who a

familiar with the. school -and community, interact with the

students -t- give additional information about the teaching

atmosphe seminars are held_between. the students

.and the college_supervisors._for the purpose of examining

-student concerns about-the-teaching situation and learning

to:cope with potential- problems brought about by their con-

cerns.

As part of the special-methods experiences, the students

discuss the explicit and implicit power structures that they

have identified in their teaching -areas . The information in-

cludes.: -what teacher -cliques are found, as well as.-how and

why they operate; what the

about their subject areas and

has on how a teacher dresses,

bers of the Department

why; what effect-the community

grades, and structures classes;
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and who in the community wields the most influence in school

matters. Also, in special methods the students discuss possi-

ble ways of operating with these factors. These activities

are considered merely introductory. The main activity is the

inter-action of the student with the educational environment

as the program evolves. If this main activity is fruitful,

coping behaviors ill be developed as general mechanisms for

operating within a school system. Because the program places

all its students in one education ceritsal much emotional sup-

port is gained by the students sharing trir problems and con-

cerns.

Evaluation

Special methods seminars usually range in size from two

to six students for each College Supervisor. No seminars

have ever been higher than an eight to one ratio. Because of

this small ratio, the college supervisors can easily document

how well, the student has identified basic factors and intel-

lectualized a sche e for operating effectively and efficiently

with the factors. Special methods seminars meet at least twice

a week in the education center.

Also, each student keeps a dil log of his reactions to

teaching, education course work, and the school situation in

general. The logs are confidential and are examined only by

the college supervisors. In addition to providing a means

for the student to reflect, analyze, and express his reactions,

the logs provide the College supervisors with data as to how

well the student is developing mechanisms for functioning with-

in the structure. og -are, turned into the college supervisors

-17-



at least once every weeks.- -The college supervisors are in

the schools throughout.the d .y and are available for -conferenc

or informal discussions-with students and Master Teachers.

If the student i having difficulty in meeting the ',Ybjei

tive of Phase I, the college supervisors in cooperation with

the Master Teacher analyze the problems and develop a program

for that individual.



Phase II

0b ective

The student will structure and control classroom
situations to provide for productiVe learning.

Activities

During the first week a student is placed with a Master

Teacher. As soon as possible the student is involved with

classroom activity. The type of activity can range from call-

ing roll and giving out papers to actual teaching, depending

upon arraerients made between the student and the Mast

Teacher. From these initial experiences, the student is ex-

pected to have full control of at least one class by the start

of the third week. IntertWined with the teaching are the

General and Special Methods experiences, which also start the

first week. Areas explored in General Methods are further

developed as applications in Special Methods. As the experi-

ences evolve, areas such as planning, grading, and controlling

are studied from a variety of perspectives. After the positive

and negative implications of areas have been weighed, the stu-

dent incorporates into his teaching those aspects that are

most meaningful to him. The curriculum for the methods ex-

periences are designed to include -'tudent initiated items.

These items or problems are usually brought forth- later in the

semester when the student-becomes increasingly involved with-

classroom teaching.

Evaluation

The ability of the student to apply the leanings is the

criterion of evaluation. To assess the student's abilit t-

-19-



ucture and control the classroom situation and to assess the

degree to which this is done, the program uses approximately

three procedures. Primarily, the Master Teacher is consulted

almost daily by a College supervlso to determine the amount

of success the student is having in meeting the objective.

Analysis by the College supervisor of the student's unit and

daily plans provides additional information along with class-

room observation and video tapes. The log and conferences

between the student and College supervisors is the third source

of documentation.

If the student.is haVing difficulty in meeting the Phase

II objective, at least one College-supervisor visits the class-

room and obtains data concerning the teaching. ,This-data is

analyzed in reference to the student's problem ). Also, a

°la s is-video taped for group analysis-by the Master Teacher,

College supervisor, and student. From this data, the College

supervisor, Master Teacher, and student devise a program for

solving the problem(s) which inhibit meeting the objective.



Phase III

Objective.

The student will develop his personal.style of
relating to the pUpils and shaping the curriculum.

Activities

The main objective of the History and Philosophy.p'rogram'

is for the-student to identify and develop- his -perSOnal--philo-..

sophy of education. To accomplish this development, the stu-

dent must explor=e various philosophies of education and their

implications. He roust also consider his perceptions of man,

learning, and change while testing and interacting with the

educational nvironment. The student philosophy is developed

through seminars, papers, and teaching experiences, as well 98

th ough a final defense of his personal philosophy, including

an explanation of the implications of that philosophy and docu-

mentation that his teaching is consistent with his stated philo-

sophy. Prior experiences not only influence one's philosophy

and values, but also influence the manner in which a person

relates to others. Because the teaching situation demands skills

of working with a variety of types of individuals, students

encouraged to work with groups, serve as counselor , and take

the Department's Teacher Aide P acticum course before entering

the program.

As the student's philosophy evolves and his teaching

perienc s grow, he will alter his curriculum to make it con-

sistent with his perceptions of what education should become.

The special methods program in the student's teaching field

should be included in a schnol's curriculum and the process
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that should be used in teaching the courses. Conclusions stated

in this paper must be consistent with the student's philosophy

of education.

Evaluation

The History and Philosophy papers, as well as the special

methods papers, provide data showing the extent to which a

student has intellectualized how he should relate to his stu-

dents and why. Also, the logs give additional information re-

garding the student's personal contacts with the pupils. The

college supervisors react in writing to the logs and the papers.

These reactions are usually of a "deveils advocate" nature,

having the purpose of challenging the student to consider t

Implications of his thoughts and actions. The seminar styled

experiences, which are structured as encounter situations

where, each student interacts with his peers and college instruc-

tors, provide more information about how well a student is de-

veloping his style of relating to others.

To evaluate the extent to which a student has operation-

ally developed his personal style of relating to the pupils

and is shaping the -curriculum, the program used four procedures.

Each student is video taped at least twice, each' tape being an-

alyzed by the College supervisors, Master Teacher, and .student.

The analysis session has as its purpose the diagnosing of

teaching behaviors and their possible implications.

The College supervisors in cooperation with the Master

Teachers record verbatim data from the student's class and

dompo a typescript. The typescript includes the physical

layout of the room as 1 as interaction patterns that developed-



during the class. The main function of the typescript is that

it is used to analyze patterns of teaching behavior that con-

tribute to the strengths and weaknesses of the class session.

Once the patterns and their implications have been identified,

a program to reinforce the strengths and phase out the weak-

nesses is developed between the College supervisor, Master

Teacher, and student. A follow-up on this program and the video

taping session provide the necessary information as. to whether

the student is progressing toward meeting the objective.

After the student has taught for six weeks, a diagnostic

instrument of supervision is administered to him. This instru-

ment, using pupil feedback, gives data concerning six areas of

teaching behavior. When the data has been collated, a program

is developed with the student to strengthen weak areas. The

instrument is administered six week later to evaluate the stu-

dent's progress.

Analysis of lesson plans and their resulting effect on the"

student teaching is another criterion for evaluating the stu-

dent's ability to shape the curriculum. Both the College super-

visors and the Master Teachers ie to see the plans. Comparisons

of past plans with current ones can .be used to measure the stu-

dent's progress toward shaping and-developing the curriculum.

If the student is having-difficulty in meeting the Phase
III objective, all of the above procedures are repeated, and

a program 1.8 devised to eliminate the difficulty. In addition

to -these regular p cedures-; specific problems are isolated and

vial programs such as micro-teaching, simulation, role play,

and perhaps personal counseling by outside personnel are used.



Phase IV

Objective

The student will evaluate his strengths and weaknesses
as a teacher as well as his perceptions of himself as
an educator.

Activitis-

To meet the above objective, the student must develop the

skills that are necessary to perform successfully the process

of self-evaluation. The skills are -entially similar to those

used by his Master Teacher and College supervisor in working

with students. In the General Methods seminar, experiences in

supervision are provided. Supervision-develops the skills of

data taking, analysis of data for teaching patterns and their

possible implications, conference techniques, and human r

lations skills. The students apply these skills in simulation,

role play, and by audio and/or video taping their own classes.

After taping his class, the student makes a typescript and

identifies his teaching patterns within the framework of their

possible implications. He then develops a program to reinforce

his strengths and phase out his weaknesses. he alsO analyzes

a video tape of his class for the pUrpose of identifying places

in the lesson where alternative procedures may have been used

and of identifying non-verbal behaViors. The nature of self-

evaluation is to be explored in the General Methods seminar

mainly through discussion and reaction to a paper written on

the process and reference information from educational litera-

ture. The pupil feedback instrument is an additional resource,

to be used by the student in evaluating his teaching and his

growth as an educator .



Evaluation

Since the nature. of the log is one of self- evaluation of

the student's progress toward becoming a Master Teacher, t is

a vital tool in measuring how well he is performing this process.

The reactions of the College supervisors to what is written in

the logs help the student evaluate his learning In- fact, the

main role of the College instructors in the program is to pro

mote self-evaluation process skills in the students.

The College supervisors and Master Teachers observe the

process that the student goes through in analyzing the video

tapes. After the analysis by-the student, the supervisor and/

or Master Teacher discuss the quality of the analysis with the

student. Also, they diagnose how well the student has identi-

fied his teaching patterns and the extent to which he carries

out his program of improvement.

Because the student has feedback from a variety of sources,

he should be able to evaluate himself realistically as an

The General or Special Methods seminar quires such a

paper of each student.

If the student is having difficulty in meeting the Phase.

IV objective, the College supervisors and Master Teacher work

with the student to identify the problem areas that have in-

hibited the development of the self-evaluation process. If the

problem areas involve poor skill development (e.g. teaching'

pattern analysis ) , program is planned to remedy the weakness.

If the-problem areas involv., failure to resolve actual and ideal-

ized perceptions of oneself as an educator and educational growth-

.therefore inhibited, a program is planned ranging from more

extensive feedback to counseling,
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Phase V

gbdctive

The student will develop skills and attitudes and will
acquire the information necessary to work with others
in improving education.

Activities

In the History and Philosophy of American Education pro-

gram, the student must state in writing and defend in front of

his peers his personal philosophy of education. Included in

this philosophy is his image of what, the educational process

should become. This model is the result of infoiviation ac-

quired from the literature and from actual experience. Most

of the time the Education Seminar course, which has as its

theme "Alternatives in Education", is led by one or-two stu-

dents who are not taking the teacher preparation program.

These students are usually considered radicals in the percep-

tions of what the process of education should be. They intro-

duce information and ideas that supplement and expand the

readings of Teacher Preparation Students.

The supervision experiences of the General Methods semi-

nar has a phase that develops human relations skills based

upon an attitude of openness. Skills such as listening, main-

taining the communication process, and questioning techniques

are developed by simulation exercises and role playing. Each

student works with at least one other student in a team situa-

tion for the purpose of supervision. Not only must he have

the skills of teaching analysis, but he must be able to communi-

cate and interact in conferences. The conferences reuuire the

use of human relations skills.
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The special methods experiences require the student to

explore alternative and innovative curricular approaches to his

subject. As the student improves his teaching competencies he

is expected tc test new concepts of teaching and learning. The

outcomes of the experimentation are to be communicated to the

Master Teacher, other members of the Department, other teachers

and the College supervisors.

The it.udent has opportunities to develop human relation

skills and attitudes in many informal settings within the school

encironment. The faculty lounge, department meetings, and social

functions all provide oppo-tunties for the student to become an

influencing agent for improving education as he perceives the

need through his vision of the education process.

Evaluation

Analysis of the student's writings in history and Philo-

sophy and Methods seminars indicates the degree to which he

has developed and intellectualized his model of what the edu-

cational process should become. The student's progress in

developing human relations skills and attitudes is analyzed

when he participates in role play and in actual conferences

with his peers, as well as when he communicates the outcomes

of' his experimental teaching. Follow up supervision sessions

with peers (analyzed by College supervisors) establish whether

a student has effected any changes in the teaching behavior_, of

the student with whom he is working.



Phase VI

Ojective

The student will use the process of scholarly inquiry
in solving educational problems.

Activities

During the first ek of the program the students are

informed that they are required to write an educational re-

search paper. The general nature of the type of research is

explained with examples, and the students are given approxi-

mately seven weeks to identify a research problem and to plan

the design' for the experimental study. The students inter-

act with their College supervisors in limiting the probl

d in refininrefining the design. Also, literature in educational

research is made available. Once the project has been ap

proved by the supervisor, the student performs the research

d writes his report.

Evaluation

The quality the research paper and the student evalu-

ation of his research technique are the main criteria for measur-

ing to What degree the objective has been reached.



Evaluation

Evaluation is implied in each of the program objectives.

It is based on the competencies which a student consistently
demonstrates throughout his semester in the program. The

student is required to document his achievement so that there

Can be no question about the attaining of the goals. A primary

means of documentation is the journal in which each student

records his procress. Achievement is also documented through

papers submitted, video and audio tapes, and personal confer-

ences. At the end of the semester the highest level of con-

sistent operation in each of the competencies is recorded on

the form which follows:



Evaluation

THE WHEELING CULLEGE TEACHER PREPARATION PROGRAM

The Wheeling College Teacher Preparation Program is perform-
ance oriented. The pro gram, which intertwines course work with
teaching for a full semester in a secondary school, incorporates
six competency levels necessary for becoming a master teacher. A
beginning teacher must complete the first two competency levels to
be recommended. A student achieving all six:competencies to the
high degree indicated by the behaviors listed below would have the
outstanding qualities of a master teacher. Following is a list of
the competencies and behavior which indicate mastery of the com-
petency. They are arranged from low to high. The check mark in-
dicates the highest level behavior the student has consistentlI
exhibited. (Because the competencies and behaviors are briefly
stated, we shall be happy to submit a more detailed explanation
upon request.)

I The student developed mechanisms for understanding and
coping with the school environment.

student identifies rules for pupils and teachers
student identifies persons and their functions
student identifies explicit power structures
student identifies implicit power structuresstudent

works effectively within the -school environment

The student developed skills for structuring and control-
ling the classroom.

A. Structuring
student plans for classes
student's plans contain behavioral objectives and
appropriate procedures and evaluation
student plans for more than content level goals

B. Controlling
student intellectualizes a scheme for control
student delineates pupil behavior into problem and
non-problem according to learning theory and his
philosophy of education
student applies appropriate controls of problem be-
havior based upon his personal philosophy of education
and learning theory

III The student developed his style of relating to the pupils
and shaped the curriculum- Consistent with his philosophy.

student uses the content and method of an established
teaching model
student exhibits congruence between his behavior as a
person and a teacher
student operates consistent with his philosophy of
education
student uses pupil reactions to modify or reinfo9ee
his objectives and procedures
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student applies a self-made curriculum plan which
necessitates synthesis from sources other than a
text and existing curriculum plans

The student developed self - evaluation skills.

student makes general statements about his teaching
behavior
student identifies personal teaching problems by
using information from a variety of sources
student establishes goals for a changed teaching
behavior
student plans and executes a program for accomnlisl-
ing the goals
student tests and evaluates the results of the changed
behavior

The student developed change agent skills

identifies and evaluates trends and new thinking in
education
student experiments with alternative curricular
approaches
student develops an intellectualized model of what
the education should become.
student employs effective human relation skills in
executing the strategies for change
student effects changes in a peers behavior

VI The student developed scholarly research skills

student identifies teaching learning problems
student forms hypotheses concerning the problem
student develops an appropriate experimental design
to test hypotheses
student employs appropriate tests and statistics
to analyze the results of the experiment
student indicates plans for implementing the results

. in future teaching



Contribution To Teacher Education

The greatest contribution that the Wheeling College program

for teacher education makes to the profession is to provide a

model that frees college departments from theoretical spec-lo-

tion and provides them with the opportunity to unite theory

and practice in a real situation; Because of its "person"

oriented nature, the model gives to the profession members

know their strengths and weakness. . and who have a clear set

of goals as well as a knowledge of the mechanisms by which to

reach them. The performance- criteria establishes for the- pro-

fession a set of competencies against which teacher development

may-be measured. Any teacher may be judged by these criteria,

which are specific enough to be measurable, yet they do not

restrict one from developing his own style or philosophy. More

specifically the program contributes to the profession by:

l. Insuring that each student makes operational a philosophy
of education and a theory of learning.

2. Providing each student with guidelines of what competencies
he must work toward in order to become a Master Teacher
after leaving tie program.

Providing teachers with guidelines of what they must con-
tinually do to operate as Master Teachers.

Preparing teachers who-are .open to working cooperatively
with other-teachers in classroom situations.

Preparing teachers to operate in a wide variety of schools.

Screening carefully and objectively candidates for entrance
to the profession and rejecting those who are not operat-
ing at a high level of competence, while at the same time
identifying for the unsuccessful candidate what compe-
tencies must be developed before he will be admitted to
the profession.

Providing the profession with an .accurate- description of
competencies of the beginning teacher so that schools may
better choose-teachers-to fit their situations.



8. Providing secondary schools with ollege consultants for an
entire s seer.

Establishing mechanisms for holding the College accountable
for their graduatesl initial competencies,
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Documen s

Annotation

Brochure

This brochure was developed to illustrate _ .e program
for p spec ive students and others interested in edu-
cation It is included in supporting-documents to show
how we eaent ourselves to interested but initiated
people.

"Design of a Secondary Teacher Training Program for Wheeling
College"

This paper was tie initial statement of the Wheeling
College Teacher Training PrOgram. It is included to
provide a picture of our starting point.

"Student Teaching at 'Wheeling College"

This paper was given to students and Master Teachers
to explain our program in its first years. It is a
companion to the first program and is included to
illustrate our initial concerns.

"Secondary Teacher Preparation at Wheeling Coll_ A Model
Based Upon Performance and Partner ship"

This is the statement of the ,program as it evolved to
a second step. It. was prepared in this form to be pre-
sented to the AssoCiation of Jesuit Colleges and Universi-
ties at their 1971 meeting in Chicago. It is included to
show our intermediate position in. the development of the
program. This paper was given to students and Master.
Teachers to explain our program. It is supplanted by the
description included in the application.

Function of Principal in a School used as an 'Education nter

This Paper was-written to describe the manner in which
a principal can use the education center to .improve his
school. It is included to 711lustrate our thinking-about
Partnership.

i:dent Reaction to Educ- icn SeL.zester_

This paper was grit ben student in the pro.-am
semester. It is include 1";o illustrate explicitly the
working of the program on one s4=udent.--

'dent in the program ies
courze df



of attainment o the competencies. It is included to
illUstrate how ompetencies are documented and how the
instructors inte act to help students develop.

Student Packet

This packet contai papers and materials the student
use during the sE:Ile er. This includes the syllabi for
all of the seminars as .well as exercises and papers.
It is included to sh the kinds of information which
the student works The packet includes:

1. Description o the program

2. Performance E- luation Sheet

3. Syllabi for Sem nars

Planning materia s (Behavioral Objectives,
Taxonomy, and Pr ess Goals)

. Supervision Materi is Type_ ripts, Patterns,
Self-evaluation, Terence Manual, Post
Conference evaluati n

Student Feedback Ins
teacher)

7. Memo to Students on

ent (Report to the

o -Applica_i-n Procedures
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PREFACE

The design of this program is consistent with the requirements

of the state of at Virginia and the resources of Wheeling College.

The intent is to make it the most effective program possible within

this f ra ne work. Wheeling College is just entering the field of

teacher training and the program to be operational during the

1968-69 school year. Its design was aided by research, interaction

with personnel from area schools and Wheeling College and especially

faculty, friends and experiences provided by the University of Pitts-

burgh.

The design based upon partnership and. a professional continuum.

The partnership involves cooperation between the Education Department

d the Academic Disciplines during the pres.ervice phase and coopera-

tion between Wheeling College and area schools during the inservice

phase. The latter phase involves the establishment of Cooperating

Teache nters. The professional continuum starts -with prescribed

experiences when the student chooses to enter the field of teacher

training. During the pre and inservice phases, skills and competen-

: are developed to enablethe.stude t to continually grow in the

profession.

The future structure of the program may be affected by investi-

gations currently being made by the College. Meetings are to be held

between the College and the University of Detroit as to the feasi-

bility of offering an M.A.T. degree at Wheeling College. This could

open the door to the -possibility of a five-year program. Meetings

are also being held with area private colleges- and a possible eonsor-

tium in education could result.
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Wheeling Colle

CHAPTER I

INTRODUCTION

privately supported, co-educational, four-

year college of liberal arts and sciences. Its sixty acre campus is

located in Wheeling, West Virginia. The college was founded in 1954

and i operated by the Society of Jesus (Jesuits) . Its campus con-

sists of eleven building and its enrollment is in excess of 800 stu-

dents. Most of these students live on campus and come from about

thirty states. Approximately 60% of the student body are men. The

Jesuits comprise approximately 60 of the faculty. Almost half of

the total faculty have earned the Doctbrate degree. The community

(Ohio County) hava population of 73,000. The City of Wheeling ac-

counts for 55,000 of the 73,000 -inhabitants. PopUlation projections

for the county based upon two Master Plan studies indicate about the

same population for 1970 with an increase of only.-about 6,000 by 1980.

Residence Of the County are on-the average older, better educated,

and have higher family income than West Virginians as a whole. While

Ohio Countians are better educated than West Virginians on the aver-

age, they are trot as well educated as Americans generally.

The two West Virginia counties adjacent to Ohio County are build-

ing consolidated schools. Oh;o County has twice defeated bond issues

for a consolidated high school. Yet, Ohio County_ spends more dollars

pe r pupil than any county in the state of West Virginia. Education

problems involving disadvantaged race groups are minor. Wheeling,

for example, has slightly more than a 3% Negro population.
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Within the area there are three 11 -year colleges in addition

Wheeling. They arc, Steu. enville, Bethany and .West Lib .--ty State.

Bethany and West Liberty are in the

cerns in the develop!

ediate area. One of the con-

L of the Teacher Training program for Wheeling

College is the effect that the College's entrance into the training

of teachers will haVe upon these institutions. West Liberty places

student teacher- in schools that encompass mainly four panhandle

counties in West Virginia and one county 5.n eastern Ohio. Bethany

College places student teachers in schools as far away as Bethel -Park,

Pennsylvania. There are a limited number of teachers designated by

local school systems being capable of handling student teachers.

The largest public school in Wheeling-has only 8 out of 41 teachers

so designated. The problem is a lack of experienced teachers due

to a large number leaving the .State, In .fact, a local school super-.

intendent stated that the only teachers- that came- into his school

system from outside- the state of West- Virginia were women-who came

into the area with their husbands. Due to the difficulty of teacher

recruitment, a County School. Superintendent informed me that he would

give preference to West Liberty College in the placement of Student

Teachers since most of their new teachers come-from this College.

They cite Bethany College as an example of an institution that trains-

mo t of their students for o= states. Wheeling College at the

present time is in a. similar situation as Bethany. Most of the stu-

dents are from other states and .intend to go back to_their states

to teach. In order to compensate for this situation, i.t is necessary

for Wheeling College to develop a Teacher Training Program that will



be of service to the. ores. The program must not only be of service

to the community, but it _Rust be the most effective program for the

training of teachers that possible within the resources of Wheeling

College.

In order tr achieve the goal of service to the community, the

college proposes a partnership in the field of teacher training. This

partnership between Wheeling College and area schools is to take the

form of Cooperative Teaching Centers. These Centers are schools that

provide inservice training of the College's studen -teachers. The

Center differs from at schools that provide for student teachers in

the following, manner:

(A) Cooperating teachers are specially trained in supervision
by the college.

(B) All of the college's student teachers are in the Center
or another school also serving as a Center (This is in
contrast to the "farming out" of student teachers to many
schools.)

(C) Some college supervisors are always presentin the Center.
(D) The college supervisors are to stimulate change within the

school by bringing in current research and operationally
showing its effect on curriculum. This is to be done in
coordination with the administration. The approach is con-
sidered effective because the college supervisors are from
outside the system and are non-threatening since they are
in no way connected with regular teacher evaluation.

(F) The college supervisors, in their relationship to cooperat-
ing teachers, bring about the continuous education of these
teachers. In addition to the reasons stated in (D), this
partnership gives the teacher the opportunity to not only
"know" what is new in the field, but "how" it can be used
effectively.

It is hoped that these centers will provide the schools and the

college with a common meeting ground where they can share in the ad-

vancement of education in the community. It is also hoped that instruc-

tional improveL nt and research development become realistic benefits

of this program. The progra provides promise that the quality of



teaching at all levels (both in the schools and in the college) may

become improved by combining the resources of both.

Our College Supervisors that have had special training in Curri-

culum and Supervision are to be the liaison between the school and

the College. Their skills are to be at the disposal of both. The

skills are to be used by the College during the pre-student- teaching

phase and by the schools during the in-_ rvicephase of the program.

These Supervisor's can be used as resource people by the schools-in

the development of new-programsThey can also use the College's

Supervisor's skills in analysis techniques and in experimental ac ivi-

ties. The analysis technique can be used for continuous teacher edu-

cation and the experimental skills can be used for research- that is

desirable by the schools. Wheeling College feels that where a com-

_ent- to iMprove.educationis made, a partnership can best carry

.out- that improvement. In order to insure a true partnership,- the

participants would jointly operate the program in a.Cooperating T acher --

Center since both College and school personnel are to be considered as

'learn The College is choosing the Teacher Training Program as one

of its means to aid the schools of the community because in student

teaching College and school come in direct-contact with each other.

Bridging the gap between the "intellectualism the college and the

"realistic" situation of the schools is a major goal of this program.

In this relationship the teachers and other members of the school sys-

t- Is staff can be kept in contact-with a steady supply of new ideas

in- education. The College--can test the-ideas in actual-situations and

-attempt to diagnose and work with variables that are present in the

classroom. The College does not intend to force -anTideas and programs-



upon the schools. The College's purpose is to present ideas

programs so that the schools may be aware of them and adopt them at
their discretion. These statements that are being made concerning

the schools, also apply to/the individual teachers cooperating with

the college in these programs. Since communication is an importan

factor in the success or failure f a. Cooperating Teacher Center, a

college supervisor is to be present in the Center at all times. He

is to be willing to talk with supervisors, teachers, principals, and

any interested parties. We recognize that to develop a program of

this nature requires effective interaction between the schools and

the College. We hope that the imaginative abilities the schools

and the College will nourish an effective partnership.



ORGANIZATION OF ACADEMIC COURSES R TEACH TRAINING

CHAPTER.II

Wheeling College confers A.B. and B.S. degrees in twelve areas.

They are Accounting, Biology, Chemistry, Economics, English, History,

Mathematic- Philosophy, Physics, Political Science, Psychology, and

Sociology. In order to meet the requirements for certification from

most states and. the state of West Virginia, the following steps were

taken:

ACCOUNTING

At the present time Wheeling College is in no position to Offer

"Business Education" o] tarial- Studies" as a field for certifi-

cation. Approximately 6 to 9 hours of Accounti-:_g are needed for this

field. There are no teaching fields solely for accounting on the

secondary level. This department -is not involved in teacher trainin

.BIOLOGY

Most states offer a single teaching field in this subject. The

academic training in this department is more than adequate to meet the

requirements-of most states. Due to the sequential nature of the re--

vised Biology progr. am, however, no students from that department will

be free to take the professional education program for the next two

years (1907.7.0;--1970-71)., After that time, there will be no conflicts.

Certification ire West Virginia presents some problems. The state has

no single field certificate for Biology. In order to meet state re-

quirements, a Biology major must have a second teaching field. The

only feasible second area for these majors is Mathematics. A student

having 12 hours of matkematics
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math in grades 7 thru 9. It is possible for this major to receive a

comprehensive certificate in Biological and General Science. This

requires 8 hours of Chemistry, 8 hours of Physics, 3 hours of Geology,

and hours of Astronomy in addition to the Biology. It is doubtful

that a student could fit these courses into his schedule without attend-

ing summer school.

CHEMISTRY

Most states offer a single teaching field in this subject. The

academic training in this department is more than adequate to meet

the requirements of most states. At the present time, Chemistry majors

(Not A.C.S. Chemistry majors) will be-able to take the professional

education program. They must, however, be free for an hour seminar

one afternoon a week. They must also find time during the professional,

education program to work on Chemistry research and their Thesis. Due

to these academic pressures, it is going to be difficult for Che istry

to particiapte in this program and they can do so only during the spring

semester. Certification in the state of West Virginia present the same

problems for Chemistry as'the above Biology. A Chemistry major must

have a second teaching field. The only feasible second area for these

majors is Mathematics. A student having 12 hours of math can receive

certification for teaching math in grades 7 thru 9. It is possible for

this major to receive a comprehensive certificate in Chemistry and

General Science. This requires 8 hours of Biology, 8 hours of Physics,

3 hours of Geology, and 3 hours of Astronomy in addition to the Chemi-

stry. It is doubtful that a student could fit these courses into his

schedule without attending summer school.



ECONOMICS

Most states do not have a single teaching field in EconomIcs.

This subject is usually a part of the Social Studies field. (See

History for Social Studies requirements). This area usually requires

approximately 6 hours of the subject. Until states indicate this as

a single teaching field and cooperating teachers become available,

the College will train only students who can qualify for a Social

Studies certificate.

ENGLISH

Most states offer single teaching fields in. English. The aca-

demic training in this department is more than adequate to meet the

requirements of most states. The department has arranged to have

their seminar offered both semesters to enable their students to par-

ticipate in the professional education program Certification in the

state of West Virginia presents problems. An English major must have

another teaching field. The feasible choices for certification 7 thru

9 are math (12 hours), Social Studies (24 hours), or Foreign Language

(24 hours). Summer school may be necessary for most to complete the

requirements for this second area. The state offers comprehensive

certification in Language Arts which does not require a second field.

Wheeling College would have to add 15 hours of Speech and 5 hours of

Journalism to the curriculum to provide for this field.

HISTORY

Most states offer a single teaching field in History and Gover

ment. The majority of work is required in History. The academic

offerings of the History and Political Science departments are mor

than adequate to meet the requirements of most states. Students tak-



ing the Professional education program in the spring must be free

to take a one -hour seminar. If the student takes the:course History

190 "Readings in History", he does not have to attend the seminar.

The state of West Virginia has no certification in this area Students

-rested in West Virginia certification must meet the state's re-

quire ent for Social Studies. This involves 24 hour_ of History, 6

hours of Government, 6 hours of Economics, 6 hours of Sociology, and

6 hours of Geography.

MATHEMATICS

Most states offer a single teaching field in math. The academic

offerings of this department are more than adequate to meet the re-

qui ments-of most states. At the present time this department is

changing its curriculum. If the proposed change takes place, students

f this department will be -able to take the professional education

se nester (only during the spring, however). The curricular offerings.

in math meet the state of West Virginia requirements for a comprehen---

sive 7 thru 12 certifitate.

PHILOSOPHY

This is not a teaching field for secondary public schools.

PHYSICS

Most states offer this as a single teaching field. The academic

offerings of-this department are more than adequate to meet the re

quirements, of most states. At the time of this writing, it is not

known whether. schedule conflicts would.prevent Physics majors from

entering-the professional education program. C-i'17 2i-cation in the

state of-West Virginia involves the same situation as-those in Biology

and Chemistry. Twelve hours of math needed for a second field



(7 thru 9) A com rheneive Physics General Science ce icate in

volves 8. hours of Chemistry, 8 hours of Biology, 3 hours of Astronomy,

and- 3 hours of Geology in addition to the Physics.

POLITICAL _SCIENCE

Most states do not have-a single teaching field in GoVernment

This subjeatis- usually part of the History teaching field -or the

field of Social StudieS. (See History for Social Studies requires

ments). These areas usually require 6 hours of Government,

states indicate this as a single-teaching field and cooperating

teachers become available, the college will` train only students

can, qualify for a Social Studies certificate.

psyglioLoGY

This is rarely, if ever, a teaching field for secondary public

schools.

SOCIOLGGY

Most states do not have a single teaching field in this area.

Sociology is usUally.part of the field-.of Social Studies. (See History

for Social Studies requirements). This usually-requires 6-hours of

the .subj ct. Until states indicate this as a single teaching field-

and.cooperating- teachers become available, the-college will train

only students who can qualify for a Social-Studies certificate.

N.B. The above information indicates two areas of weakness in course

offerings for certification. The areas are science and social studies.

Following is a list of recommendations for Wheeling College to allevi-

ate the situation:

SCIENCE

Provide a program that would enable a science student who is

interested in teaching, but not in any of the above science progr

to pursue ajor in Biolo y- General. Science, Chemist y-General.Sci n



or Physics-General Science. This would require a student to take

24 hours of either Biology, Chemistry, or Physics and 8 hours of the

other two subjects. In addition to this, the student must take 3

hours of Astronomy and 3 hours of Geology. One possible arrangement

could

Freshman Year - General Chemistry (8) Astronomy
Sophomore Year- Organic Chemistry (8) Biology (8)
Junior Year - Analytical Chemistry (8) Physics

Geology (6)

A student would take a minimum of 46 hours of science. The 24

hours in Biology, Chemistry, or Physics is also enough for single field

certification in many states such as Ohio and Pennsylvania.

SOCIAL STUDIES

Provide a prograM that would enable a student interested in teach=

lag Social S.,udies courses to pursue a major in that area. This would

require 24 hours of History, 6 hours of Political Science, 6 hours of

Economics, 6 hours of Sociology, and 6 hours of Geography. As a Social

Studies major the student would take a minimum of 48 hours. The student

also has enough hours of History and Government to be certified in this

as a single teaching field in most states.



CHAPTER III

PROFESSIONAL EDUCATION PROGRAM

During Freshmen orientation the students are to be given a

form to be filled out to indicate if they are intending to enter the

teacher preparation pi g This in no way binds the student or

disqualifies someone from entering the program later in his college

career. The purpose is to aid an advisor in developing a program of

studies.

During the spring of the Sophomore year students may apply for

admission to the program. They are to have a minimum of 2.00 average.

At this time students are to preparea proposed- course of study which

must meet the requirements for graduation and certification. This

program-is to be signed by the Education Department chairman, the

major department chairman, and the student, each receiving a copy.

A biographical sketch must be. presented by the student along with a

tement as to whether he intends to be certified for West-Virginia.

A recommendation from his faculty advisor will complete his applica-

tion. This material will then be evaluated by the Education Program

Committee.

During the spring of Junior year the student is to apply for

student teaching and admission to the Education Semester for his

senior year. In order to qualify the student must have by the end

of his Junior year a. minimum-total average of 2.00; a minimum average

in his teaching field of 2.00; three hours of General or Child Psy-

chology; a completed-form (provided by the Education Department) in-



dicating observations and analysis of five complete class days in

a public school; recommendationndation from his department chairman. The

application is submitted to the Education Program Committee which

checks on the scholarship, emotional and physical maturity, and per-

sonality of the candidate. They may approve, approve under certain

conditions, or reject candidates.

EDUCATION SEMESTER

During either the fall or the spring of Senior year, an approved

d date enters the Education Semester. This semester is divided in

the preservice phase (7 weeks) and the inservice phase (8 weeks).

Upon entering the preservice phase, the student is to take the

following courses:. (N.B. Courses meet twice the regular number of

hours since they are in duration only 7 weeks).

Education 51 is General Methods and Curriculum. This class meets

for one hour four days a week and carries 2 hours credit.

The student is to take one of the special methods courses. Either

Education 52 (English Methods) or Education 53 (Social Studies Methods)

or Education 5L (Math Methods) or-Education 55 (Science Methods) is to

be taken. Thps- classes meet for an hour four days a week and carry

2 hours credit..

Education 121, History and Philosophy.of American Education and

Education 131-, Educational-Psychology are-to-be taken by all students.

The .courses meet for 1 hour four days -s. week and-for 2 hours on a

fifth day. They each carry 3 hours credit.

During the 7 week-preservic--phas the -student will be carrying

the equivalent of a 0. hour load. At the end of this phase, the -stu-



dent will receive 10 hours credit in the field of Professional Edu-

cation.

The second 8 weeks of the semester is devoted to the inservice

phase of the Education Semester. All students are to enter a local

public school serving as a Cooperating Teacher Center. They are to

spend the entire day at the school. During this time the students

are enrolled in Education 71, Student Teaching which carries 6 hours

edit and Education 72, Student Teaching Seminar Mich carries 2

hours credit giving a total of 8 hours for the inservice phase.

Upon completion of the Education Semester, the student will re-

ceive 18 hours of Professional Education. The three hours of. Psycholo-

gy from Junin r year gives a total of 21 hours in education.

CERTIFICATION

Prior to graduation the student must have completed or be co

pleting the following:

a) Successful Education Semester
b) National Teacher Exam (Arrangements made by the Education

Department)
c) College's requirements for graduation
d) Favorable recommendations fraai the department of his or

her major, from the supervisory teacher and principal,
Director of Student Teaching

The student must then prepare an application for certification

in the state where he expects to teach. Upon successful completion

of the above, the Chairman of the Department of Education issues the

College's recommendation,for licensure.

A. PRESERVICE PHASE

The preservice phase is designed to
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of processes in professional education that will not ten.inate until

the individual leaves or retires from the profession. Pa7:-tnership,

between the Education Department and the academic die_ plines wherever

possible ie to be an important aspect of the preservice program. The

courses taught during this phase are inter-related and are not taught

as discrete areas.

In order to clarify "how" the courses are to be inter-related

during the preservice phase, a brief explanation is given.

The staffing of the co is done in such a manner as to

gage the Education Department with the academic'disciplines as much

as possible. At present the courses History of American Education

and Philosophy of Education are to be team taught by members of the

Education Department. As soon as teaching loads pekait, there is to

be a team composed of a member of the History Department and a member

of the Education Department responsible for the course. Until this

situation develops,

as resourc

of the History Department are to be used

people for this cours

The course General Methods and Curriculum is to be team taught

by the members of the Education Department. This course is to remain

as the sole responsibility of this department.

The Special Methods courses are to be team taught between mem-

bers of the respective academic departments -(English, Social Studies,

Math, and Science) and a member of the Education Department who has

training and experience in that area on the secondary level. Members

of the academic disciplines are also to.serve as resource people for

these courses.



This partnership for the preservice program is designed to make

the most effective use of the faculty of Wheeling College. It is

hoped that the partnership will provide a common meeting ground for

communication of ideas, methods, research, and understanding between

the departments. All students of Wheeling College should benefit by

this interaction. Following is a list of course descriptions that

should enable the reader to better understand the offerings and inter-

relatedness of the preservice program. (N.B. As the program develops

during the 196869 school year, evaluation ,'nd needed modification is

to take place.)



Course

Title

Semester

General MGeneral

Hours 2

equisites

Curti

if student must tic takin the education semester

Department offering the course

Objective:

Education

Students are to develop a personal philosophy of teaching.

Students are to develop an operational understanding of the
pupil as a learner by seeking answers to the following'questions:
(A) How does one learn? (B) What should one learn? (C) Why should
one learn? (D) Who should learn? (E) How much should one learn?

Students,are to consider instructional objectives in a behavioral
e of reference.

Students are to distinguish betwe-- content and process goals.

Students are to gain skill in individualizing
development and evaluation.

Students are to gain skill in incorporating
self-developed curricula.

Students are to examine and experiment with .h
edia.

instruction and in

fying themes in

effective use

Students are to gain skill in planning and carrying out teach-
ing through simulation.

Courso Outline:

I Group Processes
a) Human Relations
b) Sensitivity for an individuals dignity and worth
c) Group dynamics

lI Introduction to Teaching
a) Development and. Application of an Individual's Philosophy of

Education
b) Processes. and Content Goals in Education
c) Self-initiated learning
d) _DivergentThinking
e), Incidental Learaings



III Teaching Strategies
a) Lecture
b) Group Discussion

) Role play
d) Didactic Approach
e) Inductive and Discovery Approach
f) Deductive Approach
g)N0n7DirectiveApproach
h) Socratic Approach
i) Team Teaching

IV Planning
a) Developing a Unit for a Group

1. Selecting Process and content Objectives
2. Structuring the Unit
3. Evaluation of the Success of the Objectives

) Developing a Unit for Individualized Instruction
1. Selecting Process and Content Objectives
2. Structuring the Unit
3. Evaluating Success in Individualized Instruction

) Developing a Daily Lesson Plan
1. Behavioral Objectives
2. Procedures
3. Evaluation

V Testing and Evaluation of Pupil Progress
a) Use of "Pre" and "Post"'Test
b) Criteria for Objective Test
c) Criteria for Essay Test
d) Current Research in Evaluation
e) Criteria for Homework

VI Discipline
a) Nature of a-Discipline Problem
b) Sequence of Steps in Elimination of Discipline Problem

. VII Media for Effective Teaching
a) Rationale and Use of Films
b) Rationale and Use of Projectors
c) Rationale and Use of Television
d) Rationale and Use of Video Tape Unit and Audio Tape Unit
e) Other Media in Teaching
f) Literature on Media

VIII Introduction to Supervision
a) Identifying Teaching Patterns
b) Analysis of Teaching Patterns
c) Strategies for a Conference

IX Evolution into Student Teaching
a) Physical Plant of Education Center
b) Staff Relationships



Administration
Socio-Economic Background of Pupils
Total School Organization
Co-Curricular activities
Need arid Means of Professional Growth

Development of a 1,9_,E

This is to be started at the beginning of the education eeriest

and turned in periodically throughout entire program. It is to be a

chronological account of successes, failures, problems, solutions as

well as samples of work such as Units and Lesson Flans. All logs are

to be confidential between the student and the Director of Student

Teaching.



Course No. 3

Titleiglish :Methods

Semester Hours 2

Prerequisites 3r) A
ma-

Department offering the course

Objective:

ice into Education semester and 2

Education

The objectives found in the General 7_6) -hods course are to be
specifically applied to Special Methods of Ehglish,

Course Outline: (All simulation is presented before members of the
Special Methods in English class and consequent
group evaluation takes place under the direction of
the instructor)

II

III

IV

Introduction to Teaching English
a) Analysis of the Philosophies of English Educat on
b) Current Research in English Education
c) Directions and Trends in English Education

Simulation of Teaching Strategies in English
a) Lecturing in English

) Role Play in English Teaching
c) Group Discussion and the Use of Inductive, Non - Directive

and Socratic methods
d) Team. Teaching

Planning
a) Developing an English Unit (each student is to.d valop

the Unit in a particular area such as literature or com-
position) for a group

b) Developing an English'Unit (again in a particular area)
for Individualized Instruction

c) Developing Daily Lesson Plans in English

Testing-and Evaluation in English
(Same outline as General Methods except specifically applied
to particular area)

Simulation of the Use of Media in English Teaching Literature
and effective use of:
a) Films
b) Projeators
c) Television
d) Video Tape Unit and Audio Tape Unit
e) Other Media Used in English



VI

VII

Providing Additional English Experiences
a) Rationale and Use of Guest Lecturers

-) Rationale and Use of English Projects
c) Rationale and Use of English Clubs

Evolution into Student Teaching
a) Physical Facilities for Teaching English in the

Education Center
-b) Staff Relationships in English in the Education Center
c) English Program in the Education Center
d) Particular Area Curriculum in the Education Center



Course

Title Social Studies !etiod

Semester Hours

Prerequisites (i

ED

e into Education
or fie d course wo

Department offering the course Education

Objective:

spe
The-objectives found in the General Methods course are
ifically applied to Special Methods of Social Studies.

Course Outline: (All simulation is presented before members of
the special Methods in Social Studies class and
consequent group evaluation takes place under
the direction of the instructor)

I

II

III

IV

V

Introduction to Teaching Social Studies
a) Analysis of Philosophies of Social Studies Education
b) Current Research in Social Studies Education
c) Directions and Trends in Social Studies Education
d) Search for Values in Social Studies Education

Simulation of Teaching Strategies in Social Studies (Done
in Particular area or areas that are to be student taught)
a) Lecturing in Social Studies
b) Role Flay in Social Studies Teaching

) Group Discussion and the Use of Discovery, Deductive,
Non-Directive, Socratic, and the "Fenton' method

) Team Teaching

Planning
a) Developing a Social Studies Unit each student is to

develop the Unit in a particular area) for a group
b) Developing a-Social Studies Unit (again in a particular

area) for individualized instruction
c) Developing Daily Lesson Plans in Social Studies

Testing and. Evaluation Social Studies
(Same outline as General-Methods except specifically
applied to particular teaching area)

Simulation of the Use of Media in Social Studies Teaching
Literature and effective use of
a) Films
b) Projectors
c) Television
d) Video Tape Unit and Audio Tape Unit
) Other Med is used in Social Studies



VI Providing Additional Social Studies Expe ien
a) Rationale and Use of Field Trips
h) Rationale, and Use of Corrimunity Resources
c) Rationale and Use of Social Studies Clubs
d) Rationale and Use of Social Studies Projects
e) Rationale and Use of Guest Lecturers

II Evolution into Student Teaching
a) Physical Facilities for Teaching Social Studies in

the Education Center
b) Social Studies Staff Relationships in the Education

Center
c) Social Studies Progrei in the Education Center
d) Particular Area Curriculum in the Education Center



Course No. 5

Title ath

Semester Hou

Prerequisites (if acceDtance into Education Semester and 2
of ma field course work

Department offering the course Education

Objective:

The objectives found in the General
specifically applied to Special Methods of Math.

hods course and to be

Course Outline: (All simulation is presented before members of the
Special Methods in Math class and consequent group
evaluation takes place under the direction of the
instructor)

I

II

III

IV

Introduction to Teaching Math
a) Analysis of Philosophies of Ma
b) Current Research in Math Educa
c) Conventional Math
d) Modern Math

h Education
ion

Simulation of Teaching Strategies in Math (Done in Particular
area or areas that are to be student taught)
a) Lecturing in Math
b) Role Play in Math Teaching
c) Group Discussion and the Use of Discovery and other

appropriate methods found in General Methods
d) Problem Solving In Math
e) Team Teaching

Planning
a) Developing a Math Unit (each student is to develop the

Unit in a'particular area such as algebra. or geometry)
for a group

b) Developing a Math Unit (again in a particula area) for
individualized instruction

c) Developing Daily Lesson Plans in Math

Testing and Evaluation in. Math
(Same outline as General Methods except specifically -applied
to a particular area)

Simulation of the Use of Media in Meth Teaching Literature
and effective use of:
a)-Films
b) Projectors



Vi

VII

) Television
) Video Tape Unit and Audio Tape Unit
Other Media and Materials used in Math

Providing Additional Math Experiences
a) Rationale' and Use of Guest Lecturers
b) Rationale and Use of Math Projects
c) Rationale and Use of Math Clubs
d) Rationale and Use of Field Trips

Evolution into Student Teaching
a) Physical Facilities for Teaching Math in Education

Center
b) Staff Relationships in Math in the Education Center
c) math Program in Education Center
d) Particular Area Curriculum in Education Center



Course No.

Title

ED 55

cienoe M hods

st-r Hou

Depar

Obctiv

The objectives found in the General Methods course are be
specifically applied toSpecial Methods o:

ance into Education Sees
major field course work

offering the course Education

Science

Course Outline : (All simulation is presented before :members of the
Special Methods in Science class and consequent
group, evaluation takes place under the direction
of the instructor)

II

Ili

IV

Introduction Teaching Science
a) Analysis of Philosophies of Sci nce--Educa ion
b) Current Researchin Science Education
c) Direction and Trends---in Science Educati

Simulation-of. Teaching. Strategies in Science (Done in
particulararea or areas that are--t0 be student taught)
a) Lecturing in---Scienct--
b).Role-.Play in Teaching
c) Group- Diebussion:and -the:-UseHo.f Discovery, Deductive,
;14-on-Directive;Seera and-EXperimental Approaches
in Teaching Science

d) Team Teaching

Planning
a) Developing a Science -Unit (e.ach student is tc develop

the Unit in his particular -area. such as chemistry or
physics) for a-group

b) DeveI6pinga Science Unit- -(again in a particular area),
for IndividUalized Instruction

c) Developing .Daily Lesson Plans in Science

Si ulation:of Laboratory,EkPeriences
a) Providing Group Laboratory Experiences.
b) Individualizing-Laboratory Experiences
c) Rationale and Use of Demonstrations.
d) Evaluation_ .of-Laboratory Experiences
e) Safety in the Laboratory
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VI

VII

Testing and Evaluation In Science
(Same outline as General Methods except specifically
applied to Particular teaching area)

Simulation of the Use of Media in Science Teaching
Literature and effective use in the student's particular
area of
a) Films
b) Projectors
c) Television
d) Video Tape Unit and Audio Tape Unit
e) Other Media Used in Science

Providing Additional Science Experiences
a) Rationaleand Use of Field Trips
b) Rationale and Use of Science Projects
c) Rationale-and:Use Of'Scienee-Clubs.'
d) Rationale and Use of west Lecturers-

VIII Evolution into Student Teaching
a) Physical Facilities for Teaching Science in Education

Center
b) Staff Relationships in Science in Education Center
c) Science Program in Education Center

) Particular Area Curriculum in Education Center



Course No. Ed ill

Title he Philoso h

Semester Hours 3

Prerequisites(if any) None

-Department offering the course

Education

Education

Objective: To have students become aware of the major
philoeoPhies of education, from ancient
Greecethrough Dewey, in relation to the.
understandings and--problems of their xe-
spective periods of history.

Ancient
a) -Plato
b) Quintllan
c)-: St.-Augustine
d) -other --

ll Medieval Times.
a) European

I. nobility
2.-,church
3. higher education

b) Islamic

Rennaissance-Reformation
a) Rennaissance
b) Reformation
c) Catholic c©unt ormation

IV Modern Philosophers
a) Comenius.
b) Locke
c) Rousseau
d) Basedow

) Pestalozzi
Kant
J. S. Mill

) Herbert
i) Froebel
j) Spence
k) John Dewey
I) Whitehead



Course No. Ed 121

Title American Education

Semester Hours

Prerequisites(i any) None

Department offering the course Education

Objective: To give an understanding of the development
of American education in colonial America
and the -UnitedStates of America with emphas'
on public -education.

-Educational roots
a) ancient
b) Jewish
c) Catholic
d) Protestant
e) Islamic
f) secular

Il Early education by colonial areas
a) New England
b) southe/h
c) middle colonies

III Education in the USA prior to the Civil War
a) religious groups
b) local groups

) state groups
) other groups

Post Civil War education in he USA
a) e').ementary
b) secondary
c) higher education
d) adult education
e) behavioral science and education
f) natural science and education
g) professionalism in education

Iv

Modern-trends in education



Course No. 131

Title Educational Psycholo

Semester Hours 3

Prerequisites (if any) None

Department offering the course Behavioral Science

Obj_ ec tive:

The course is designed to present a study of intellectual
functioning, individual differences, problems of learning, and
study habits. The basic purpose is to present how psychological
principles can promote and enrich educational development. Attention
is focused on the child of school age but consideration is given to
pre-school and adult educational levels. Theories and research data
are presented to help the student understand the developing, maturing
child; to show the forces which influence and produce change in the
child's learning and adjustment; to show how the tools of psychology
can be used to evaluate the effectiveness of an educational program;
and to discuss the forces which motivate a child to learn and adjust.

Course Outline:

I

III

IV

The Nature of Educational Psychology
a) Historical Development
b) The Science of Educational Psychology

Growth And Development
a) Biological and social basis of behavior
b) mental, physical, personality and social development

Learning Process
a) Theories; Efficient Learning; Transfer Thinking

and Concept Formation Creativity

Measuring Outcomes of Learning
a) Tests as Instructional Aids
b) Teacher Made Tests

Classroom As A Social Process
a) Analysis of Classroom environment
b) Teacher in the Classroom Group
c) dnterpersonal Behavior
d) Teacher Effectiveness



INS VICE PHASE

The inservice phase involves partnership between Wheeling

College and the school or schools serving as Cooperating Teach

Centers. This partnerShip involves the p in ipal and the Director

of Student Teaching-as'coordinators of the program. The-cooperating

teachers and the college superv.sors are to be actively involved as

peers in

program, Wheeling College-had-to overcome several -obstacles. Meet-

ings were held by the Director of Student Teaching ith--County-Super7

intendants, pri, ipals, -and:College Administrators.to communicate the

.soals-:and-responsibilities involved in the program Meetings.were al-

so' held with interested teachers to obtain feedback on the needs of

cooperating teachers. Two facts became-evident. Firs _there---is.

working with student teachers. In to establish this

shortage of cooperating teachers

background in supervision.

andseco_d there is a paucity of

To remedy the situation, a Ti le:I-grant was written to train

cooperating teachers in supervision. This grant has been approved

d enables the College to train, provide books, and offer graduate,

credit (through the University of Detroit) to the participants. This

program is tobe offered to the cooperating teachers while the students,

are involved in the pres rvice program .As the students move into the-

ins Arice phase, so does the supervision course for cooperating teachers

The course is designed to emphasize theory and simulation during the

first part and the practicum part is to coincide with the inservice

phase of student teaching.

A _better understanding of the "responsibilities involved in- a

program of partnership can be obtained by reading the following pages.



STAFF

OUTLINE OF RELATIO SHIP OF COLLEGE STAFF TO EDUCATION CENTER

Principal
Administra

S _ool

English Coopera
Teacher

or

g

Social Studies
Cooperating Teachers

Math Cooperating
Teachers

Science Coopera ing
Teachers

-3

Director of Teacher
ainin

College

English Supervisor and
College English Teache

Social Studies Supervisor
and/or College Social
Studies Teachers

Math Supervisor. and
College Math Teache

Science Supervisor and/or
College Science Teachers



RESPONSIBILITY OF SCHOOLS THAT SERVE A Ct OPERATING TEACHING
CENTERS

Schools that desire to become Cooperating Teaching Centers

must be willing' to

1. Nape provision for social, emotional, physical and inter
le tual developMent-of each child in the school.

2. Work with the College in_ recogn zing and providing for

individual differences in children.

3- Support a philosophy -of teaching -which hel-s- develop atti-

tu es and values needed ina-.democraticsocieoy.

4. Work with-the- College in aiding disadvantaged Children.

. Provide an atomosphere in which prospective teachers are

capable of feeling a deep appreciation of-the challenges and oppor'r-

-.tunities inherent in professional-education.

6. -Fester opportunities for children to thin and- act__independ-

ently in the school atmosphere

7 Permit supervised teachers to carry out new ideas and

experiment.

8. Not use student teachers as substitutes except in special

emergencies and only for a li riited period of time

9. Have a rich variety of classroom activities through which

practical learning in the skill areas are developed, and creative

experiences are explored.

10. Help the College in selecting cooperating teachers who are

mature, experienced -__d.qualified-tó work with student teachers and

-who -desire-to continue learning abou

volved:in the suPervision.of-student

the skills -and knowledge in-

teachers.

11. Provide adequate space for student- teaching s et-

ings as well as conferences.



RESPONSIBILITY OF THE COLLEGE IO THE EDUCATIONAL CENTERS

Wheeling College is willing to:

1. Provide well-conceived handbooks for administrators and

cooperating teachers that sot forth selective criteria for, and

role exile tl s of, cooperating teachers as well as general guide-

lines for the student teaching program.

2. Have College supervisory personnel who are to be available

at all times and members of the academic staff make routine and

periodic classroom visits, hold on the spot conferences with the

operating teachers, student teachers, and any interested teachers or

administrators.

3. Adhere

practicum.

4. Not have a cooperating teacher responsible for student

teachers for more than one semester per year.

5. -Aid in -:the establishment of .experimental and pilot-study

programs.

6-- Work with the-administration in the development of any

program that is- acceptable to both the school and the -College.

7. Provide academic diaries and biographical sketches of the

student teacher.

8. Provide training in-sUpervisiOn for cooperating teache-

school's calendar during the student teaching



RESPONSIBILITY OF COOPERATING TEACH

Cooperating Teachers are needed who:
. .

1. Are enthusiastic about teaching d are willing to ex-

periment in order to find ways of providing better education in

our schools.

2. Wish to assume the of cooperating acher- because

they regard this as their repson ibility to their profession.

3. Are willing to encourage the development of a student

teacher's strengths, to help them phase out their weaknesses, to

stimulate and provide opportUnities for initiative, expe imentation

and self-evaluation.

4. bn derstand that the daily planning, observation, analysis

of teaching, and conference with a student teacher ,(Cycle of Clinical.

Supervision) are responsibilities Which-will mean an addition of 'time-

to their school day.

Are willing to allow the student teacher to assume responsi-

bility gradually until he becomes capapble of assuming full responsi-

bility in the classrooms.

6.,

the principles underlying their techniques.

7.

Will inform -atud nt teachers of-their teaching methods

Will -.cooperate with -the College Supervisor- in the proper

evaluation of student teachers Which may inClude xperimenting with

new methods._

B. Are willing to further their skills-in Clinical Supervision

by taking the College graduate course that is specifically designed

for cooperating teadhers.-

9. Are willing to work with two student teachers so that team

teaching-can he developed by: the stude t-teachers.

35-



RESPONSIBILITY OF THE COLLEGE TO TIE- COOP ATII G TEACHERS

Following is a list of tangible and intangible

rewards for a cooperating teache

1. StLmulation to improve and experiment in the use of new

instructional techniques with help from College personnel.

2. A cooperating teacher is allowed exemption of tuition fees*

for taking the course in "Clinical Supervision for Cooperating Teache

The teacher will also receive two hours of graduate credit.

Enrichment of the classroom program by coming in contact

with College personnel and their resources.:

4. Experience as a supervisor which will aid them not only in

their work-with student teachers, but in Team Teaching and the-Non-

Graded School.

5. A cooperating teacher will be paid a stipend of- $75.00 per

udent teacher. Both cooperat

ive the following:

May attend, without charge, the college's cultural

athletic programs as well as symposiums and s _ina

Are listed in the college catalog or bulletin as stagy

members.

Are extended the courtesy of college library privileges

for their personal and professional use.

achers- and Administrators are

`There is, however, to be a fifteen dollar ($15.00) per course
clerical fee that is to be paid to the University of Detroit.



RESPONSIBILITIES OF HE DIRECTOR OF TEACHER TRAINING

The Director will be responsible for scheduling

teachers with the education center

2. He will .be responsible for ;the seminar courses,

3. He will work in conjunction with the administration on-

development of new programs, experiments, and research.

). He is the C011eges coMmunicator with the cooperating

teachers and is responsible -for the Clinical Supervision-of student

teache

student

will work in cooperation with the administration on

selection -of,cooperating teacher

6. He will provide_handbooks for -administ ato sand cooperat-

. ing teachers that set forth-selective -criteria for, and role expec-

tations of cooperating teachers as well as general guidelines for

the student.teaching program.

7. He -is to contribute. to the experience of cooperating

teachers as supervisors and act as a resource person:to all teachers.

8. He is responsible for. the- fin

due the cooperating teachers.

9. The Director will have final say regarding grades

student teachers.

ial and course benefits



Prior to the start of the i service phase, representatives

(Principal and/or teacher- the Cooperative Teaching Center

orient the student teachers to the school physical plant, staff re-

l t onsnips, adninis tration, socio-economic background of pupils, cc-

curricular activities, and the total school organization. Following

this the stu'ients enter the schools Where possible, two students

are to be paired with a cooperating teacher. .B. This phase

signed to provide for the indi v.itual differences of the studen

The student is to evolve into fuli calssroo nesponsibility at rate

determined uy,hLm the cooperating teacher, and the college supervisor.

He is to be aided in his development by_ the use of micro teaching.

This entails the student working with small groups and building toward

full class involvement. The student plan for and teach a group

of six to eight for 10 to 20 minutes. This is to be video taped.

student, cooperating teacher, and /or the college supervisor are to vi

the tape and analyze patterns that contribute to strengths and weak

nesses in the teaching. Plans are made to reinforce strengths and phase

out weaknesses. The student then re-teaches the group.

tinueus-process and the size of the group is inc as.d-aCcording

rate of growth of the student until full class responsibility ie
tained.-L When_ull class responsibility is -eaohed,'- the- regulaj

pf supervision (Planning', Observation, Analysis and Strategy, and

Conference) is to be used. Micro- teaching is to be used.Periodically-.

as needed.

During vice paase,-studen are to work-With their

partners, other student teachers, poOpera g-tescher



supervisors in development of peer supervision skills. This is

be done initially by observation of the cycle of supervision and by

gradual involvement the process. A part of the involvement is to

be the use of interaction analysis. This is to take place near the

end of t' _ 'inservice phase and is to develop skill in self-evaluation

self-supervision. The student is to plan a lesson; teach it and

have it video taped; analyze it by using interaction analysis; plan

the next lesson so as to reinforce rengths and phase out weaknesse

reteach. During this time, there is to be ncy communication with super-

visors although a supervisor is to observe the process. After this is

completed, the supervisor, and/or cooperating teacher, and student

evaluate the self- supervision. This is done as often as Possible dur-

ing the inservice phase.

The students are enrolled in Education 71, Student Teaching for

6 hours credit and Education 72, StUdent Teaching. Seminar for 2 hours

credit during this phase of the program. Following is their course

descriptions:



Courso

Title

Semester 3

Prerequisites

earomen

nbjectives:

_

ComL -47on of course work in Profe sicnal
ILUUL, at d currentl-

the course Education

Students are to gain skill in effective teaching by assuming
a classroom teacher's responsibility under supervision.

Students are to gain skill in understanding and performing
non-teaching classr oom duties under supervision.

Students are to gain skill in understanding the duties and
responsibilities involved in sponsorship of co- curricular activities.

Students are to gain skill in applying previous learnings
pecially, General and Special Methods) under supervision.

Course Out ine- (The student teaching seminar correlates with this
phase)

II

III

Introduction to Student Teaching

The student is to evolve into classroom teaching at
a rate determined by the student, cooperating teacher, and
college supervisor. This is- to. vary with each individuAl.

The student is to participate as much as possible in the
total school program_. This _includes both curricular and
co-Curricular offerings. The Student is to be responsible
during his participation for teaching in-his specific area
and experiencing-the rcle of a regular teacher.

Experimental Teaching (This- is to be undertaken last
t140:14eeks of student teaching and mainly involves taa-4- teach-
ing with another student teacher ardor the cooperating teacher)
is to be done if agreed upon by cooperating teacher, student
teacher, and college supervisor.



any ,
,L course

Depart offering the course Education

Objec

Toro. ssional

Studer is are to identify teaching problems.

Students are to gain skill in working with peers in analyzing
teaching problems and group dynamics.

Students are to gain knowledge of the total school program by
means of varied experiences and discussion.

Students are to gain skill in self - evaluation self-super-
vision.

Course Outline:

The curriculum to rieet the above objectives is to be established
by the student teachers and the college supervisor so as to insure the
meaningfulness of the seminar.



The

se

in

the rr are to

the d 1o_ ment

of the cc

facilitate the prcg

C C teacher is vital to this program.

st_dent enrollment n the College's Teacher

will average ihout fifteen ( LD) per seines ter. Since

two college supervisors to work -ith these students,

inservice phase as planned is real' The

ating teachers by Title I grant should also

A problem will develop when the Teacher Train-

increases beyond the 'npacities of the College's super-

visors for the inservice Dhase. Wheeling College as with most collo

could not afford to hire a supervisor for every ten (10) or so students

is hoped that by training cooperating teachers in the Title I course

and by working with them during the course and during the first year

or two of the program that they will have most of the competencies

necessary to work with the student teachers. This includes skills in

the use of micro teaching cycle oi supervision, peer supervision, and

interactic:1 anal If this can take place, then a college super-

visor stationed in the center can be a resource person to the cooperat-

ing teachers.and not directly responsible for the individual student

teachers development. The inservice phase with its provision fpr in-

diIidual -differences of student teachers ca.n function without being

a financial burden to Wheeling College.

An.advant :e of the proposed relationship .between the college

supervisor and-the cooperating teacher is the.opportunity for.contituoua

education. The training of the cooperating teacher will provide skills

necessary r_self-evalUation.and self- supervision. By working with --

student teachers, these and related skills gain further development.

The association -with -the -zollege supervisor presents a situation in
. . . .

which cooperating teach-- can observe experimentation nnova-



tion being erforxied in his classroom by the supervisor and the student

teacher. This pnovLd3 tne cooperating teacher the opportunity of-

cvalua:ng the strenE=ths and weaknesses of the project and the feasi-

bility of-his adopting all or part of it. In no way does the teacher

feel coerced to change because no one from the college has any author-

ity over the regular school teaching If change does take place, it

will be internalized by the cooperating teacher since he makes the

choice in the absence of a threatening situation. As communication

and confidence improves between the College Supervisor and teacher,

it is hoped that the latter will join the supervisor and student

teacher as a participant in experimentation and innovation. The associ-

ation between the cooperating teacher and supervisor is to always be

one of peer relationship.



STUDENT TEACHING AT WHEELING COLLEGE

Nature of the. RI2silail. As they begin student teaching Wheeling
College students are starting the In-service phase of titeir
Education Semester. In order to maintain as strong a liberal
arts background as possible and to enable our staff to devote
full time to their involvement in the schools with the stu-
dents and the cooperating master teachers, Wheeling College
places all of its professional training in one semester.

During the Pre- service -phase of the program the students takew 10 credits. Because the Pre-service phase is only one half
of the semester the courses meet twice as often. During the
Pre-service phase the students take a course in General
Methods of. Teaching in which general concepts of teaching
such as planning, testing, and supervision are developed.
-These concepts are applied in the Special Methods courses
which have as their focus the rationale for methodology
which one applies in 'a particular field and simulated teach-
ing. Finally the students take courses in the History and
Philosophy of Educatin and Educational Psychology. These
courses are intended.to provide the student with the founda-
tions upon which their decisions about teaching will be made.

The In-service phase of the program includes-Student Teach-
ing and an Education Seminar. For:this phase .the students
receive 8 credits. During the student teaching the students
will be in the public school full time. (In rare situations
a student may leave for one hour per week for a seminar).
During this time they develop with the help of a cooperating
master teacher- the skills of and attitudes-about teadhing
which were initiated during the In-service phase. The Curri-
culum for the Education- Seminar is determined by the needs
of the students which arise as their teaching progresses_and
usually deals with problems-4n teaching. The course meets
in the school at a convenient time and is open to all who
wish to attend.

II for Teaming of Student Teachers

Wherever possible two studeat-teachers are placed under
the direction of each cooperating master teacher. There are
several reasons for this arrangement.- .First of all#.Wheeling
College believes that the cooperative planning or a- team, And
the support one receives from the team membersprovides- the
most effective-means for-inducting a young proflasional into
the-field. It is also felt that the skills developed in
actions with' otherprofessionals will serve them well in the
broadened professional role-that teachers will be assuming.
in curriculum development and program implementation. -Second-
ly,wo fool. that the more information about teaching -perform-

-1-



antes one receives, the greater will be the teachers choices
for deciding a course of action. It is also -felt that this
added information about teaching will help the individual
build more readily on his strengths and eliminate more ra-
pidly his weaknesses. Teaming also enables an individual to
try innovations under tho supervision of team members who arc
aware of his objectives and can help him analyze the success
or failure of the innovation. Finally the fact that teaming
allows the flexibility-needed for small group and individual-
ized teaching benefits first, the cooperating master teachers
who are vitally interested that each of their students pro-
gress as far and as rapidly as possiblo; second, it benefits
the student teachers who strongly desire to help students
learn; and finally it benefits the students by providing an
opportunity for a more personalized atmosphere than one teacher
can physically provide in a n-rural classroom-within the limi-
tations of the school program.

Both of the melbors of the Wheeling College Education Depart-
ment have had oxporiences in team situations and will bo
available to work with the team in any way posSible including
joining the team for some duration.

III Supervision

Research shows that tho m at important aspect of the
student teaching experience for the beginning ten.cher is the
quality of supervision he receives. We believe that frequent
supportive supervision is the true capstone of the student
teaching experience.. The Wheeling College staff ascribes to
what is called Clinical Supervision as developed by Cogan at
Harvard and implimented in their Harvard- Newton program, at
the University of Pittsburgh, and throughout the state of
Oregon. Essentially Clinical Supervision involves the super-_
visor working with the aUperviseo to determine strengths-and
weaknesses and to plan with him strategies which will. increase
strengths and eliminate weaknesses. To_be successful -,this
interaction must take place in a mutually open 'atmosphere. On
the supervisors part this implies involvement with and...invest-
.ment. in- the teaching of-the sUPerVISee; As a methodology
Clinical Supervision adopts what is called the --Cycle- of Super-
vision Ehri includes planning for--tpaching,systematic-obser-
vationof- the teaching act, analysis-of teacher behavior -pat_-
terns, planning for a conference, carrying out the conference,-
and planning forthe:next-tcaching, act. Most supervisors us-
ing this method also .do_some type of post conference evalua-
tion in order to improve their supervisory

Because of the closeness of the cooperating master
teacher to the actual teaching situation we at Wheeling feel
that tho priMe responsibility for supervision rests with them.-
We recommend' that they have frequent (daily if possible) con-



fercnccs =ritl each of their student teacher- This recommen-
dation is made because of the vast importance of frequent
effective conferences in providing a quality student teach-ing experience. Because of the time; involved in supervisory
conferences we are in the process of developing the concept
of the micre-conferenee. Durin6 a micro-conference the
supervisor and suporvisoo would. spend 5 to 10 minutes con-
ferring on one aspect of the teaching (for example question-
ing) . It is assumed that several micro conferences may bea more efficient .way to utilize the precious time of the co-
operating master teachers. It is also recommended that master
teachers hold longer conferences to review progress and makeplans for further development at regular intervals.

IV The-Role of the College Supervisors

Both of the college supervisors will bo working full
time in the school. They will fill two interrelated roles.First of all they arc resource persons to be used by thestaff Of the school and the student teachers for improving
instruction. Secondly they will work with the cooperating
master teacher while he supervises the student teachers as-
signed to-him. The purpose of this is to help the cooperat-
ing master develop supervisory skills. For this reason we
would appreciate it if the cooperating master teachers apprise the College Supervisors of the times when they wouldbe having conferences with the student teachers.

The college supervisors will be applying the principles ofClinical Supervision while they work with the cooperatingmaster teachers.

In their first role (as resource persons) they will be
available to the staff for such things as demonstration
teaching, consultation on curriculum, and advisement onteaching problems. Both of the college supervisors havehad experience in public secondary schools and have done
curriculum work and research in teaching.

The college supervisors will maintain close contact.with the student teachers during the student teaching experience but will seldom work directly with them as super-visors. The actual supervision of teaching is the espensi-bility of the cooperating master teacher.

gr2diExl-. of Student. Teachers

First of all the final responsibility for the grade astudent teacher receives rests with the Director of StudentTeaching. As much-as possible this Is .to-bedono in coopers:-tion with the-cooperating teacher. Wolook on grades forstudent teaching as being predictive--of potential. success in-teaching.-



When wo give an "A" for studont teaching we are saying
the student has potential to become a highly o-- ctivo teacher.
A "s" indicates that the student will probably be an effec-
tive teacher. A "C" indicates that we have serious reserva-
tions about the students potential success as a teacher. Re- .

member we are grading the students on their individual growth
and not in terms of competition with others.

VI 4 scellan ous

1. Use of video '.2p c,2 Wo have found that the, video
tape equipment is an invaluable aid in the analysis of
teaching and in working with beginning toachors. Cooperat-
ing Masters teachers should plan to make use of this equip-
ment. The student teachers have all been trained in the
use of the equipment and the o-colle supervisors would be
glad to help cooperating master teachers in planning to
use this valuable, aid.

Remuneration: Wheeling College pays a cooperating master
toacoie7773700 por studont teacher. Paymont will be made
on the last day of the student teaching period or as soon
after that as possible.

In addition to this remuneration the college provides
passes to athletic events and library privileges to master
tcachcr.

Letters of andation for Student Teacho

School superintendents tell us that the most imp4irtt
criterion for selecting beginning teachers is letter -(s7
of recommendation from cooperating teacher and/or college
suporvisbrs. For this reason we would like you to write
a lottor of recommendation for your_studont teacher(s).
This letter should bo an honest-appraisal of the students
strengths and weaknesses -and is in offoct an explanation
of the grade you have given the student teacher.
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SECONDARY TEACHER PREPARATION AT WHEELING COLLEGE:

A MODEL BASED UPON PERFORMANCE AND PARTNERSHIP



PHILOSOPHY

The Department believes that man is a being who possesses e-
tional, mental, and physical powers different from other creatures
in their scope and potential. The powers differ for each indivi-
dual and are influenced by his environment. Within this limiting
framework man is born to become what he wishes to become and is
capable: of making choices that shape hislifo.and being.

Nan changes as he experiences living, choosing, and learning
and inculcates these perceptions into his being. In this sense he
beg'ns changing at birth and stops at death. He knows and learns
best when he develops congruence with and control over the world
around him. He is in constant struggle with the ambiguities and
thwarting. nature of his environment. As he gains control over and
congruence with his world, he exercises more of his potential to
become what he wishes to become. At'each success, however, more
complex unknowns appear and man is faced with the choice to go on
controlling or to capitulate and be controlled. If he chooses to
capitulate, he inhibits his growth and therefore; `change is thwarted.
The choice to inhibit change is induced by man upon himself as a re-
sponse to the ambiguities and unknowns that face him. The choice to
be controlled may be permanent or a respite during which potentials
lie dormant awaiting a new encounter.

Thus man is changed by learning. Ho learns by bringing his
experiences as instruments for interacting with the problems of
living with himself and his environment.

This philosophy can be seen clearly it the manner in which
the student in teacher education aro treated. The Department be-
lieves that all the students who come to it have the capabilities
to grow into master teachers. It is the role of the department to
remove the elements of the environment which may thwart the stu-
dent's growth while at the same time providing an atmosphere in
which resources may be employed so that students begin to shape
their learning. The department roalizos that the students come to
the program with -lifferent experiences. Some of these experiences
may have caused them to doubt their capabilities of shaping their
growth. For this reason the Department must first help the students
discover that they are capable of shaping their own ,growth and that
he should be responsible for this process. Once the student has
begun to believe in his capabilities, the role of the Department
becomes on of providing an environment that is c4nducive to con-
tinual educational growth which will enable the successful' student
to continuo to improve and develop after he leaves the program.
The department accomplishes this role by providing support while
the students face now and deepor challenges as well as working
with the students in identifying new areas for growth.



GOALS

Since the program's philosophy ex,iph ass active experiences,
the program's goals aru dominated by performance behaviors. Thu
ultimate goal of the Education Department is to provide students
with expurionces that are necessary in developing master teacher
skills. To acco:aplish this objective specific behavioral outcomes
arc planned as guidelines for the process of becoming and continu-
ing to be a .master teacher. The primary outcomes considered neces-
sary by the Department are that the studontwill:

"Identify the basic factors behind the operation
of the school system and develop much nisms for
functioning within the structure."

The basic factors involve more than -the organization of the
school system. To identify factors the student must obtain infor-
mation.concorning values, responsibility, authority, conformity,
etc. as perceived by the school system and the community. Identi-
fication is not limited to listing factors, but encompasses the why
and the wherefore. When the factors and the reasons for their pro-
minence have been intellectualized, the student must develop por-
sonal mechanisms tor functioning within this environment. To func-
tion the teacher must cope cognitively and effectively with a
variety of educational problems. If these coping behaviors aro'
developed as general mechanisms for operating within a school en-
vironment, the behaviors become personal skills appropriate for
functioning in specific teaching situations.

"structure and control classroom
provide for productive learnin

situations to

The terms "structure" and "control" are not to be defined in
the colloquial sense. The intent of the word "structure" implies
a curricular plan for the classroom that can range from teacher
centered to individualized instruction. Also, the word "structure"
moans that both the teacher's and students' objectives are to be
considered. The word "control" is not to be confused with domina-
tion. The word "control" identifies the teacher as the respons-
ible agent for insuring that each student has an opportunity to
learn without outside interference. If structuring and control-
ling are accomplished, the minimum prerequisites necessary for
productive learning have been met.

"develop his personal style of relating tp the
pupils and shaping the curriculum."

Eall student uomes into the program with a relatively diverse
variety of experiences that have contributed to his development as
a person. He has probably been free to limit or increase his
social contacts, choose people that interest him, or even reject
people whom he dislikes. Behaviors such as these and their class-
room implications must be explored. Thus every teacher must identi-
fy how he relates to the-students and why the - students perceive
him the way they do. When these factors have been analyzed, plans



are to be formulated to enhance o ch to cher personal style of
relating to the students.

To be a master teacher the student, must have philosophy of
education, operate consistent with this philosophy, and constantly
test and revise his philosophy by interacting with thy educational
onvionment. If this process is followed, the curriculum will
constantly be shaped and developed by the teacher.

evaluate his strengths and weakness__ as
teacher 4 s well as his perceptions of himself
as an educ tor.

To be continuously educated a teacher must develop skill in
identification of his verbal and non-verbal teaching patterns.
Once identification has been adu, the patterns must be analyzod.
in terms of their classroom implications After analysis has boon
Completed, a program to.reinforce the effective patterns and
phase out the ineffective ones _rust be formulated.- The program
should include both long and short term plans. In addition to the
above procedure the teacher should use student feedback, peers,
and educational literature as resource information. If skill in
using-these procedures is developed, the teacher is preparing for
his continuous education-by using the process of self - evaluation.
Also, since using the process of solf7evalu4.tion involves inter-
acting with his total educational environment, ho will obtain in-'forMation about himself as an educator.

"develop skills, attitudes, and acquire the
information necessary tO work with others
in improving education."

Every master teacher must have an idea, model, or image of
=what the education-process could become and the role that he
should play in attempting to promote the vision. So as to nourish.
development in' this direction, a student must acquire knowledge .of
trends,' innovation, and new thinking. Then the student-must ex-periment with new concepts of teaching and learning and interactwith peers to analyze- and defend- the outcomes-. To interact and
influence. peers a teacher must develop human relation skills -and
attitudeS. Without these skills, he has little hope of promoting
his-vision of the education-process.

"use the process of scholarly inquiry in solving
educational problems."

Although concerned with self-improvement, .9 master teacher
is also interested-in -contributing to his profession's growth.
Since research is-.the backbone of professional development,. the
Student:must gain skill in Using the process- of-inquiry in ex----
plering -education-1 problems



GAN' olfavL-i:

The education program at Wheeling College bar,od en
principles - total involvement of the students and the use of the
education center model of student teaching. Total involvement ir
achi7ived in two ways. First, the students usually take only cc-
cation course work during the education semester.. In this way
they are wholly directed to teaching. During the educaSen
ester students take six courses for eighteen credit ho'ars. E. oec1
involvement is achieved by placing the students immediately in the
school situation. In most models of teacher education students
complete education course work, arrive at a school and phase them-
selves into teaching. These models have several weakenesses.
First, class work is often theoretical and incelevant.
time is wasted initially by having the untrained student observe
before fitting into the school situation. dy melding these two
phases of the program the Wheeling College approach increases effl-
ciency. After a dais of orientaYen students e placed _in the
school who nitially most of their time will be spent in educa-
tion classes. Classes of this nature lessen the preblem of irrele
vance by providing concrete examples in the school. An the corn-

ter goes on the balance between education classes and teaching
responsibility shifts so that_hy the end of the someste-0 cia7se
have been phassd out and the student ia to l' res:ponsible for
teaching.

The concept of the education center is essent:_al tc the
'.-aocess of tha Wheeling College program. Daoically the educaLior
center a school which has entered into a partnership with the
college to prepare teachera and improve instruction. The r"-Laff
of an education center takes seriously their prefessionni resona-
ibility to train other teachers. They also realize that by enter-
ing into a partnership with the college the reaeu:,0, of the -'
bollegobesome as,a41-", Perhaps-the-best to

0 con6rast. In the usual rmderr-aduate
ccaer preparation program students are. aseigned.to-a number of

cooperating master -teachers in a number of scheols. These stu-
dents are serviced by a college supervisor who usually can .spend
an hour or twea weoic in the-school. He Usually observes. a---clas,-
conferenca w!..th the moxter teacher and the etudent teacher, and
loaves uttl the ne:,zt time. Hisreln of become one of calm-
ing ruffled feathers or mediating botween!the--master teacher and
the student ..,ocher Decause cft'-e limited tkon -available in
the stheol'he is of iitie valuo

. in helping them. in the Whef-.
ing College program all of the student teachers are placed in
one school an oducation.sente this arrangement allows trio
college sUpervisors to -work full time in thn school situation.
Training the cooperating master toachors in supervisory shills
frees the college suporvisors to offer their exnertiseto- the
host achol. They teach'demonstratiOn lessens, Work with the
teachers in improving instruction, help in curribulUM.Idevelonmnt
and-generallyprovide resources which- are not normally -available
to-the school _-Finally-thd partnership between school and:college:-



highlights for both the full range of resources that each has for
the other that might not normally be used For example, teachers
have access to a larger library while certain performing groups
of the college have an added audience

The ?'!ho -sling College program ha one other aspect which makes
it unique and allows it to offer increased service to both the
college coy unity and the local school community. This is in the
area of pro service education. Some college students are placed
as teacher aids in a variety of -schools in the area. This gives
the prospective teacher an opportunity to enter the regular pro-
graA with a more realistic understanding of the role of a teacher.
It provides an opportunity for other students who do not.want to
take the full program but who have a desire to serve the commun-
ity. Students receive academic credit for their efforts.



PERFORMANCE MECHANISM

PROGRAM TO MEET GOALS

Phase I

Phase II

Phase III

Phase IV

Phase, V

Phase VI

The student develops mechanisms for
co inn with school environment_

Remedial
Pr_ogram

1

Tho student develops skills for strut I Remedial
turingandcontrollinE. tho classroom 1 Pro ram

The student develops his style of _

lating to students and shaping the
curriculum

Remedial
Program

The student develops self-evaluation Remedial
skills and his self-poreoptiens as an i Program
educator
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Phase I

Objective

The student will identify the basic factors behind the
operation of the school system and develop r echanisms for
functioning within the structure ".

Activities

Parts of the first week of the program are devoted to orient-
ing the student to the school environment and to the Tuachor Prop-
aration Program in generals To identify the basic factors. the
students use this tiro for observation as well as discussions with
the administration, counselors-, teachers, staff, pupils and their
master teachers. Thu topics range from dross codes and discipline
to the philosophy of thy: school. The college supervisors, who are
familiar with the school and community, interact with the students
to give additional information about the teaching atmosphere. Al-
so, seminars aro hold between the students and the college super-
visors for the purpose of examining student concerns about the
teaching situation and how to cope) with potential problems brought
about by their concerns. Thu above activities are considered
merely introductory. Thu main activity is tho interaction of the
student with the educational environment as the program evolves.
If this main activity is fruitful, coping behaviors will be de-
veloped as general mechanisms for operating within a school system.
Because the:- program places all its students in a Center, much
emotional support is gained by the students sharing their problems
and concerns.

Evaluation

Each student keeps a daily log of his reactions to teaching,
education course work; and the school situation in general. The
logs are confidential and are: examined only by the college super-
visors. In addition to providing a moans for the student to ro-
flocto analyze, and express his reactions, the logs provide the
college iAlpervisors with data as to how wall the student is de-
veloping mechanisms for functioning within. the structure. -Logs
aro.turnod into the college supervisors at least once a week.
Also,- the college supervisors are in the schools throughout the
day and aro available for conferences or informal discussions
with students and master teachers.

If the student is having difficulty in Mooting the objective
of Phase I, the college supervisors in cooperation with the master
teacher analyze the-problems and develop a program for that in-
dividual.



Phase II

Ob `active

The-student will structure-and control classroom situations
to provide for productive learning.

Activities

During the first week a student is placed with a master
teacher. As soon as possible thy: student is involved with class-
room activity. The type of activity can range from ailing roll
and giving out papers to actual teaching, depending upon arrange-
ments made between the .student and the master teacher. From these
initial experiences the student is expected to have full control
of at least on clasF by the start of the third wook. Intertwined
with the teaching o,o the seminar styled General and Special
Methods curses which also start the first wock. Topics analyzed
in General Methods are further developed in the Special Methods
courses of the students' teaching field. As the courses evolve,
areas such as planning, grading and controlling are studied from
a variety of perspectives. After the positive and negative impli-
cations have boon weighed, the student incorporates into his teach-
ing those aspects that are most meaningful. The curriculum for
the methods courses are designed so as to include student initi-
ated items. These items or problems are usually brought forth
when the student becomes increasingly involved with classroom teach-
in

Evaluation

The ability of the student to apply the loarnings is the cri-
turion of evaluation. To assn :s the student's ability to struc-
ture and control the classro-.A situation and the degree to which
this is done the progr= ur..1 approximately three-procedures.
Primarily, the master toc..thor is consulted almost daily by a col
lege supervisol' as to t1%, amount of success the student is having
in meoting'the objecti-e. Analysis by the college supervisor of
the student's unit ar-t daily plans. provides additional informa-
tion. Tho log and cenferoncos between the student and a college
supervisor is ane.1-or source of feedback.

If the - ,went is having difficulty in .mooting the Phase 11
,hive, '6 'past one college: supervisor visits the claSsroom

and obtaiti ,'Ita concerning the toaChing. This data is analyzed
in refnco to the student's problem(s). Also, a class is video,

,taper or group analysis by the master teacher, college supor-
ViP and student. Frot this data the college supervisor, master
t and student devise a prograM, for solving the problom(6)-

mhibit meeting the



Ob. ctivu

PHASE III

Thy: stuthAlt will dovolop his personal styles: lating
to tho pupils and stylping thy: curriculum.

Activities

The main objectives of the History and Philosophy course is
for the student to identify and develop his personal philosophy
of education. To accomplish this development- the student must
explore various philosophies of education and their imPlications.
He must also consider his perceptions of man, learning, and change
while testing and interacting with the educatiOnal environment.
Seminars, papers, and teaching experiences.aa well as a final de-
fense of ones personal philosophy and this philosophy's.operation
in a school system are the key activities. Prior experiences-not
only influence ones philosophy, but .also influence the manner in
which a person relates to others. Because the teaching situation
demands skills of working with a variety of types of individuals,
students are encouraged to work with groups, serve as counselors,
and take the Teacher Aide Practicum course before -entering the

program.

As the student's philosophy evolves and his teaching experi-
ences grow, he will alter the curriculum to be consistent with his
perceptions of what education shouldbeeome. The special methods
courses in the student's teaching field require a paper explaining
the rationale for why their field should be included in a schools
curriculum and the processes that should be used in teaching the
courses. This paper must reflect consistency with the student's
philosophy of education.

Evaluation

The .History and PhiloSophy papers as well as the spacial
methods papers provide data'concerning how well a student has -.

intellectualized how he should relate to the students and 141-iy,
Also, the logs give additional information regarding the students
personal contacts with the pupils. The allege supervisors react.
in writing to the logs and-the.papers. The-reactior6 are usually
of a "devils advocate" nature with the purpoSe of challenging the
student to considerimplicationS of his thoughts and actions.
The seminar styled courses, which are structured as encounter
situations where each student interacts with his peers and college
instructors, provide more information about how well a student is
developing his style of-elating to others.

To evaluate -the extent -to which a student has-operationally
developed his personal style of relating to the pupils and shapes



the _ iculum, the program uses four procedures. Ea_,h stud-nt
is vi taped at least once and the tape is analyzed by the
college,{ supervisors, master teacher, and student. The analysis
session has as its purpose the diagnosing of teaching behaviors
and then possible implications

The collage; supervisors in cooperation with the master teaehars
record verbatin data from the student's class and compose a type-
script. The typescript includes the physical layout of the room
as well as interaction patterns that developed during the class.
The main function of the typescript is that it is analyzed for
patterns of teaching behavior that contribute to the strengths
and weaknesses of the class session. Once the patterns and their
implications have boon identified, a program to reinforce the
strengths and phase out the eaknesses is developed between the
college: supervisor, master teacher, and student. A follow-up on
this prograll and the video taping .session provide the necessary
information as to whether the student is progressing toward meet-
ping tho_objective.

After six weeks of teaching, a .diagnostic instrument. of Super-
vision is administored. This instrument used pupil feedback and
gives data concerning six areas of teaching behavior. When the
data has been collated, a program is developed with the student to
strengthen weak aroas. The instrument is administered six-weeks
later to evaluate the student's progress.

Analysis of lesson planS and their resulting effect on the
student's teaching is another criterion for evaluating the student's
ability to shape the curriculum. -Both tho,collogo supervisors and
the master teachers are to sae the plans Comparisons-of past
plans with current ones can be used to measure, the ..tudent'sTro-
gross toward shaping and developing the curriculum.

If the student is having difficulty in meeting the Phase III
objective, all of the above: procedures aro ropoatod and a program
is devised. In addition to these regular procedues, specific
problems are isolated and special programs such as micro-teachin
simulation, role play, and perhaps personal counseling by outsides
personnel arc used.



PHASE IV

Ob-ective

The student will evaluate his strengths and weaknesses asa tL,

cater.
- as well as his perceptions of himself as an edu-

ivities

To me' t, above objective, the student ilalst develop theskills that are necessary to successfully perform the process ofself-evaluation. The skills are essentially similar to those usedby his master teacher and college supervisor in working with stu-,dents. In the General ethods and Curriculum course a unit onsupervision is provided. The supervision unit develops the _skillsof data taking, analysis of data for teaching patterns and theirbo3sible implications, conference techniques, ard human relation'sThe students apply these skills in simulation, role play,and by audio and/or video taping their own class. After tapingtheir class, the student makes a typescript and identifies histeaching patterns within the framework of their possible implica-tions. He then develops a program to-reinforce his strengths andphase out weaknesses. He also analyzes a video tape of his classfor the purpose of identifying
places in the lesson where alterna-tive procedures may have been used and to identify non-verbal be-

haviors. The nature of self-evaluation is to be explored in the .

General Methods course mainly through discussion and reaction to
a paper written on the process and reference informatiOn from edu-
cational literature. The students are responsible for collatingthe information from the pupil feedback instrument. The instru-ment is an additional resource to be used by the student in evalu-
ating Lis teaching and his growth as an eduCator.
Evaluation

Since the nature of the-log is one of self-evaluation of the
student's progress toward becoming a master teacher, it is a vital
tool in measuring how well he is performing this process. The re-
actions of the college supervisors to what is written in the logs
help the student evaluate his learnings. In fact the main role of
the college instructors in the-program is to promote self process
skills in the students.

The college Supervisors and master teachers observe the pro-
cess that the student goes through in analyzing the video tapes.
After the-analysis by the student., the supervisor and/or master
teacher discuss the quality of the analysis with the student. Al-
so, they diagnose how well the student has identified his teaching
patterns .and the extent to which the student carries out his program
of improvement.

Because the student has feedback from ahe ab:rold be able
-----uv lit; as educator.



The General ilethods and Curriculum course requires es such a paper,
of each student.

If the student is having difficulty in m = e ting the Phase
IV objective, the college supervisors and raster teacher work
with the student in identifying the problem areas that have in-
hibited the development of the self-evaluation process. If the
problem areas_involve poor skill developmnt (e.g. teaching pat-
tern analysis), a pro ;ran is planned to remedy the weakness. If
the problem areas involve failure to resolve actual and idealized
perceptions of oneself as an educator and educational growth is
inhibited,-a program is planned ranging from more-extensive feud-
back to counseling.



Phase V

Objective

The student will develop skill s, attitudes, and acquire
the information necessary to work with others in improv-
ing education.

'vitios

In the History and Philosophy. of American Education course,
the student must put down in writing and defend in front of his
peers his personal philosophy of education. Included in this
philosophy is his image of what the educational process should
become- This model is the result of acquiring information from
the literature and from actual experionce. The Education Seminar
course, which has as its theme "Alternatives In Education", is
led by on or two students who are not taking the teacher prep-
aration program. These students are usually considered radicals
in their perceptions of what the process of education should be
They introduce information and ideas that supplement and expand
the readings from other Education courses (o. Free School 6Dvo-
ments).

The supervision unit of the General Methods course has a
phase that develops human relation's skills based upon an atti-
tude of openness. Skills such as listening, maintaining the
communication process, questioning techniques, etc. are developed
by simulation exorcises and roll playing. Each student works
with at least one other student in a team situation for the pur-
pose of supervision. He must not only have ti e skills Of toach-
ing analysis, but he must bo able to communicate and interact in
conferences. The conforences require the use of human relation's
skillS.

The spobial moth6ds courses require the student to explore
alternative: and innovative curricular approaches to their subject.
As the student .improves in his teaching competencies ho is ex-
pected to test new concepts of teaching and learning. The out-
.comes of the experimentation are to .be communicated to the master
teacher, other mombors of the department, other i;eachors.and the
college supervisors.

The student has opportunities to develop hum relation skills
and attitudes in many informal settings within the school onviron-.
mtcnt. The faculty lounge, department meetings, and -social func-
tions all provide opportunities for the student to b000mo an in-
fluencing agent for improving education as-he perceives the need
through his vision of the education process.

Evaluation

Bo cause the student is involved for only one som ster in the
teacher preparation program,. .assessment as to ow well the objoc-



tivo has boon mot is difficult. AlthoUgh conclusive evaluations
would b prolaaturu, uxcupt in raro Cass, SOL.1J 1iiitd valua-
tions aro possible. Analysis of tho student's writings indicate
tho duEruo with which ho has duvolopod an intulloctunlizud modal
of his image of what the oducational pr000ss should bucomu. Thu
student's progress in developina human rolntion's skills and atti-
tudes ar arnllyzod whon tho student narticipatos in rolo play and
in actual conferoncos with his Doors as woll as whorl tho studunt
communicatos outcomes of his oxpori.nOntal teachinG.



Phan. VT

Obi tivu

Thu studont Will USJ th procuss ofi sc scholarly inquiry in
solvinc Oduce tional brobloias.

Ace tAus

During th.. first week of thy: pro cram thu students arc in-
forAud that thy aru ruquirod to do :;ducational rosoareh paper.
Thu Goncral naturu of the typo of rusuarch is uxplainud with
oxamplos and tho studunts aru civon approxLaatuly sovun tit co s to
-idontify a rosuarch problom and to plan the dusiGn for thy: x-
puri:auntal study. Thy: studonts intoract with thoir colloG supur
visors in liAitine; the problum. and in rofining tho desio. Also,
litoraturc in uducational rcsoarch is mad available. Once th,
pro just has boon approvud by thy: suporvisor, thu tuclunt performs
thu rosoarch and writo- his roport.

'valuation

ThO quality of tho rosoarch paper and thu studon ovalua-
tion of his rusonrch tochniquo aro thc main critoria for munsur-

.

in to what do rue the objoctivo has boon rcachod.
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Chapter I

INTRODUCTION

An education center is a school that is used by a college in

the training of student teachers., The education center differs

from most schools that provide for student teachers in the follow-

ing manner.

(a) Cooperating teachers are specially trained in super-
vision by the college.
(b) All of the college's student teachers are in the
education center or another school also serving as an
education center (This is in contrast to the "farming
out" of student teachers to many schools).
(c) Some college supervisors are always present in the
education center.
(d) The college supervisors are to stimulate change with-
in the school by bringing in current research and opera-
tionally showing its effect on curriculum. This is to be
done in coordination with the administration. The ap-
proach is considered effective because the college super-
visors are from outside the system and are non-threaten-
ing since they are in no way connected with regular teacher
evaluation.
(e) The college supervisors, in their relationship to co-
operating teachers, bring about the continuous education
of these teachers. In addition to the reasons stated in
(d), this partnership gives the teacher the opportunity
to not only "know" what is new in the field, but "how"
it can be used effectively.

Thus schools that are used as education centers are to benefit by

use of college staff and resources and by programs that enable

continuous education of their teachers. The college is to benefit

by being recognized as an active participant in establishing new

directions in teacher education as well as for aiding the admini-

...tration in research and service.



The college and the education center are to be recognized partners.in

research and improvement of education in the community. It is hoped

that this relationship will at least partially bridge the gap between

the "intellectualism" of educe lanai thought of- the college- and the

rrealism"'of the school situation as they-work together in effecting

the process .of change in education.

Outline of Relationship-of College Staff to Education Ceh er Sta

Principal or
dmini trator

oo

Foreign. Language
-Cooperating Teachers

3nglish Cooperating
Teachers

Social Studies
Cooperating Teachers

Math Cooperating
Teachers.

Sdience Cooperating
Teachers

Director of Teaching
Training _

College

Language Supervisor and
or College Language Teach

English Supervisor and/or
College English Teacher's

SOcial Studies SUperVisor
And /or College Social
Studies Teachers

Math Supervisor and/or
College Math Teachers

Science Supervisor and/or
College Science Teachers



Chapter II-

ADMINISTRATION OF AN EDUCATION CENT

"New patterns of staff relationships-require many changes
in local-schbol administration; old, established traditions
and processes no longer suffice. It avails-.1ittle to de-
bate the desirability-of these changes ..in relationships. or
to bemoan -either their existence or their_speed.- Changes
are here, and their pace will quicken rather than abate in
the years ahead."1

In order to have a successful program in an educational can

the function of a principal .must be analyzed. A traditional _admini--

strator will not suffice. The purpose of this chapter is to analyze

the nature of administration in a school used-as-an education center.

"1. The role of the administrative staff in an institution
is to create an organization within which the decision -mak-
ing process can operate effectively.
2. The organization should permit decisions to be made as
close to the source of effective action as possible.
3. The administrative staff of an educational institution
should be organized to provide individual staff members with
as much freedom for initiative as is consistent with efficient
operation and prudential controls.
4. The purpose of organization is to clarify and distribute
responsibility and authority among individuals and groups in
an orderly fashion consistent with the purposes of the insti-
tution.
5. An institution should be -org ized with a unitary source
of decision-making at its head.

This is a partial list of guidelines for en administrative or-

ganization. The implication is that staff members should be given

greater responsibility. (i.e. responsibility for certain decisions

and for initiating certain activities).

1. American Association of School Administrators, School Admini-
strators View Professional Negotiations," NEA J 56:25 .Ja ,67

2. Daniel Griffiths, David L. Clark, D. Richard Wynn, and Laurence
Iannaccone, Or anizin- Schools for Effective Education (Danville, Ill
The Interstate Printers and Pu s, Inc., , pp. 71-72 cited
by Theodore J. Jenson anid David y,. Clark, Educational Administration
(The Center for Applied Research in Education, Inc., New York, 1
pg. 51.



An education -e_t__ tl that is organized under these guideline- is free

to develop and grow, yet be.nurtu- d by one decision-making individual

It is .the reciprocal process of interaction between principal and

staff that is.necessary for success His function is both-necessary

and vital.

"From a review of the literature one gains two important im-
pressions: (1) administration is essentially a way of working
with people, and (2) the procedures in the administrative pro-
cess are organizationally oriented rather than oriented to the
individual."3

A principal must realize that an organization is only as strong

as its eMbers. He must-direct the administrative process in such

a manner that the organization is consistent with the schoollsob-

j tives and that the dignity and worth of its members is preserved.

In order to facilitate this process, the principal must operate

in a proper organizational climate. There are a variety of climates

that a principal can nourish. First is the C pen Climate which d

scribes an organization which is moving towards its goals and which

provides satisfaction for the group member's personal needs. Second

is the Autonomous Climate which is described as one in which leader-

ship acts emerge primarily from the group. Third is theControlled

Climate which is characterized best as impersonal =and highly task-

oriented. Fourth is the Familiar Climate which is highly personal,

but undereontrolled. Fifth is the Paternal Climate which is charac-

ter5ed best one in which the principal constrains the emergence

of leadership acts from the group and attempts to initiate most of

these acts himself. Finally, the Closed Climate is--characterized

by a high degree of apathy on the part of all members of the organi-

zation.

Theodore J. Jenson. and David 14'.- Clark, Educational Administration,
(The Center for Applied. Research in.Educatien,7inc.;-N.r...119-64,_pg 53)



Most research on organizational climates in schools is rela-

tively recent. The neticf that a measure of school climate_is a

useful means for understanding- the leadership acts of the principal

and for assessing the opportunities for growth,, and development of

teachers in hid school- is e erging.! It is my belief that an educa-

tion center= can only survive and flourish in an "open climate" be-

cause only this climate provides growth for everyone in the school.

"open climate' enhances-the-development of anetwork of arti-

culations and bridges through which discussion by teachers, princi-

pals, and college personnel must progress to influence progress in

an education center. By establishing this

insures a process of careful consideration that improves the quali-

climate, the principal

ty of decision - making.



=Chapter III

Role of a. Principal in an Education Center

"According-to role theory, organizations are social systems
made-up of peOple who occupy various -"positions".in-vertical
(hierarchical) -and hbrizontal relationship to each other.
-Any given position is the-location of one individual- or class
of individuals within the social system. The way people be-
have in these positions depends partly on how they think they
are expected.to .behave and on hoW-others actually expect
them-to behave. These expectations -are- called. "roles". The
behaVior'of-people.'in these social roles is also'affected by
their. personalities.-

From this quote it becomes apparent that the principal- should have

a certain ."status"' of position which arries.-with'it a. measure of pres-

tige in the social structure of the educatioh center.. The principal,

however must perceive himself according to his abilities in his role.-

He must not perceive the role isolated from the.qualities.anindividual

brings to it. He must realize that-the perception of. hia.role by others

must be earned by his-special qualities and performance. The cloSer

he can bring together his perception Of- himself.withthe perception

of him that others have, the more effective he -can be in his role.

Tt is his responsibility to resolve. the. perceptions.

"Bidwell reported that teachers who were dissatisfied-felt
that, on the one hand,' they-Were unable -to.:predict -what the
adMinistrator would do in any 'given situation and, on the
other hand- they could not determine.what it was that the
adMinistrator expected' of them. Here-were.two:grOupa of in
dividuals toward whom. the administrator-could-Act- identically
and still expect corripletelY:different:reactiona. The .sitUa-
tion.proves to be an -anomaly -only i4f-the-administrator is un-
.familiar with the application of role theory to the study-of
administration.:

4. Richard C. Lonsdale, "Maintaining the Organization in Dynamic
Equilibrium,* in Behavioral Science and Educational Administration,
ed., Daniel E. Griffiths, The Sixty - third yearbook of the National
Society for the Study of Education, Part II (Chicago: University of
Chicago Press, 1964), pg. 149-150

5. Jenson and Clark, Educational Admipistratiqn, pg. 91



The principal must define his role in the school and his actions

must be consistent with the role. If he feels that his role should

change, then he must provide the rationale for such change. In this

manner the principal can diminish false perceptions of his role. In

his desire to provide for the individual needs cf his teachers, how-

ever, he must be careful that he le not providing favoritism. The

principal must also attempt to understand the teachers in relation-

ship to their i (pies. He must do this to insure that both he and the

teacher row what is expected of them. If the roles of the principal,

teacher, and college supervisor are defined and perceived in the light

of definition, another obstacle to an effective education center is

removed.

In describing the specialist's role to the staff, the principal

must make explicit that the specialist:has no intention of forcing

them to carry out a suggestion. 'Both specialist and teacher-must

clearly grasp the professional limits within which they can interact.

The principal must protect his teachers by seeing to it that these

professional limits are not exceeded.

By attempting to maximize the contribution of each functional

role in the instructional organization, the principal increases the

potential for conflict. His ability to keep this potential from

erupting into open conflict is related to the confidence those under

his authority, have his leadership.- By. -making explicit his expec-

tations for each role, and by -being cognizant of personality needs,

the principal enhances his chances for eliciting such confidence.



How should the principal.o_ an education center perceive himself?

"In some observations of. school central .of ice.organizations
the findings appear to indicate that administrators- perceive
their roles as "doers'ef-taeks," instead of dele,gators and
coordinators, much-the same as they -had-done-4n .small 'organiza-
tions.- A.. man's reach is limited, and as:a-consequence sometasks remain unaccomplished or poorly accomplished-. Big
business cannot-be effectively operated with small-business
concepts and perceptio-ns."

If a principal is to be effective, he must develop skill in

delegating authority and coordinating program efforts. This is a

-difficult yet major role and should be the concern of the modern

principal. ,

The -above quoteillustrates the usefulness of the education-

cent- r concept as-an aid to the principal in the "doing of tasks."

Since it is not the principal's-main role (i.e. the doing of tasks),

it must be done by people-, who are competent and cooperative.

What kind of self-image is necessary to the principal's role in

the education center?

"It is not a mere rationalization -that the administrator
.sees himself in .relation to the dimensions of administra-
tion.- He sees himself in relation to the tasks (content)
of -the 30b, and in relation to how-the tasksare-acColished
(prodess). His measure of-satisfaction or dissitiSfactmpion,
success, or failure.are tied- intimately to the job to be
accomplished-.and to-the ways- of achieving the accomplish-
ments.- He is,- or should be, also percetive.t6the- various
factors, conditions, and.envirehMental complexities that
conditi his satisfaction- and success quotients." i

The -principal must haVe a selfimage t_at_is consistent with

his role and philosophy of administration. He. must notionly have

a set of objectiv es and proCedure$ for adniinistrat ive functions,

but he Must have a criteria for evaluation ref success. There is

no evaluative checklist for effective principals.

Ibid. .pg. 30

Ibid. pg.. 38-39



-9-

A principal must devise his on criteria based upon his objec-

tives for his school. Haphazard evaluation based upon intuition

leads to ineffective administration and retardation of the school's

th.

What must be the functional role of the education renter prin-

cipal?

"Functionally the rt,le of the principal can best
be understood in terms of his relationship to and
involvement with his inLETtorganizational and extra-
organizational referents. t,n intraorganizational
referent is one who is employed by the school dis-
trict as, say, a teacher, administrator, or custo-
dian, or who is a direct recipient of its services,
a student. An extraorganizational referent is one
who is not employed by the district or who is an
indirect recipient of its services, as, say, a par-
ent, or one who is indirectly involved With the
operations of the school, a tax-payer.

From this it should be clear the the functional role of a prin-

cipal is, consistent with "leadership.

8.
Samuel Goldman, The School Principal, -(The Center for Applied
Research'in.Education, Inc. New York, 1966, pg. 11 )



chapter IV

Principal as a Leader in an Education Center-

"Traits and attributes which-may be -considered- as bear-
ingpositive relationships, to leader.bohavior_of a signific-ant
character- are popularity, originality, adaptability, judge--
went, Ambition, persistence;,emotional stability, social and
economic status,- and communicative skills. The highest corre-
lations..with..-leader.behavior were found to be,poPUlarity, origi
nality; and judgeMent. Traits that are considered to be of
some- significance, but-not on the basiS-Of statistical treat-
Ment are insight, initiative, and cooperation. -Traits and
.attributes that may be considered to be -positively-related-to
leader _behavior, but-with low statistical.orrelation, are --

disposition-,-- responsibility, integrity ,--self - confidence, social
activity. and mobility, social skills, physical-characteristics
and fluency of speech. Conflicting Tindihrs ware'reported with
respect to the relationship -of -leader behavior to dominanCe and
extroversion - introversion." 9

"We may define leaderShip as the initiation- of a new
structure .or procedure for accoMplishing.anorganizationt-s
goals and objectives or for changing -an.organization!s goals-
and -objectiVeS. . Nate -that the amPhasis. here- is -Upon-- initiating
change. -Presumably, two routes -are open -to the'leader-who
Would attempt to-change established-organizational- relationships
and goals. He-may utilize delegated status and-exert_ authority-
in terms of his role,:.-Or. he may utilize. achieved prestige.-and. --
exert influenee in terms of hiS-individdalAierSonalitY...:--Perhapa.
both role and individual strengths would be- .brought to bear.
In either event,' the leader- is concerned with initiating changes
in established structures, procedureg, or.goals.. ha. is disruptive
of the. existing state of affairs."

No leader can initiate a change on-a system without disrupting

the. system. Educational leadership,- however, can- not_end -there.

The principal must stabilize the system at a new level after each

change.

9. Truman M. Pierce and E.C. Merril Jr., "The individual and Admini-
strative Behavior," in dministrative Behavior z Education, R.F. Campbell
and R.T. Gregg, eds. New Yor arper an kros., " pg. 331 cited
by Samuel Goldman, The School Principal, pg. 84

10. John K. Hemphill, "Administration as Problem Solving," in Andrew
W. Halpin, AdMinistrative Theor in Education p. 107 (Chicago: Midwest
Administration n vets y o a,cago, 1958) as cited by James M.
Lipham "Leadership and Administration, in Behavioral Science _ated c- pg. 122
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The.principal must have objectives and goals that are conveyed to the

staff and understood by them, otherwise the rganization will not

arrive at a new equilibrium.

There are two fundamental dimensions of leadership. found in- the

literature. One dimension is the initiating of structure. This re-

fers to the leader:. establishing well - defined. patterns of organiza-

tion, -channels-of communication, and methods of procedure. _The-second

dimension is sideration. This refers to _behavior indicative of

friendship,- mutual trust, respect- and warmth in-the relationship

tween the leader and the members of his staff.

The above dimensions of leadership require a great deal of skill

to enact. Too much emphasis on the first one could produce an:auto-

-cratic atmosphere.- Falsifying .the second one could lead to paterna

lism. Lack of or weakness in both the first and second could lead to

a laissez-faire situation. P oper synthesis of the above should be

the goal f every principal.

The principal who asserts leadership in an education center must

cognizant of the "pulse" of the school. Be must gain skill in the

proper timing of leadership acts.

"Since .leadership involves-.a series of steps, time is
required to asess the-extent to which. an attempted
leadership act is SUCCESSFUL or EFFECTIVE. Thus- in
terms of- frequency, thepraCtioner-might err in either
of two direction8. At the lewer.-Xtequency-extrete
the failure to attempt. leadership could result in _n-
adequate- struetures1 ineffective precedureS, and archaic
goals. At-the upper-extremel repeatedly attempting

-- leadership, it--would be difficult to asess the effective-
ness of any given leadership act because of the inter-_
position ofsOccessive leadership acts. That is, frequent,
continuous changes in ap:organizationts-structures pro-

cedures and goals. could result in,4isorganization, dis-
integration, and disorientation."

11. Lipham- Behavioral Science_ and-AAmlnistration, pg. 124



Leadership acts of a principal must constantly be evaluated.

The acts must be evaluated along each step of the progression;

attempted leadership - successful leadership

effective leadership. The attempted leadership acts can be evalu-

ated in terms of how often and by what means an individual initi-

ates leadership. Successful leadership can be evaluated in terms

of movement of individuals, groups, organizations. Effective leader-

ship can be assessed in terms of the direction that the movement is

taking and the establishment of a new equilibrium.

The principal of an education center must be constantly evaluat-

ing lest he Assume. a false leadershiprole. It is easy for someone

involved in a complex situation (and desiring change) to become .a

"bandwagon rider". In order to not be deceived, the principal-must

be aware of ,the nature of pressUres from others Innovation isolated

from goals and objectives leaves no lasting xcept chaos. B

fore adopting an innovation the principal, teachers, and college

supervisors must carefully assess the effect that the change would

have on the ongoing program.

What are some of the conditions that bring about change? Three

main propositions for change occur regularly in the literature:

1. The major impetus for change in an organization is
from the outside.
2. The degree and duration of change is directly pro-
portional to the intensity of the stimulus from the
suprasystem.
3. When change in an organization does occur, it will
tend to occur from the top down, not from the bottom up.

The implications of the above for an education-center are consis-

tent. with the need of a principal who is a leader. The .education

center however doe- not rely solely on the principal effecting

change from the top down.



The 'ter-is also undergoing change inflUenced by the

from the bottom up. It is the coordination_of these two -forces that--

can better bring -about:change. If this duality occurs only tempo'

rarilyi change :will be retarded

whether one or both of the agents of change are

partnership of internal and- external innovative agents as established

eventually stopp-d depending up

removed. Thus,

an education center should provide ctive conditions for change.

What kind of a system should an education center have in order to

bring about a stable change?

"In a condition of static equilibrium a system responds
to a stimulus or a change in its environment by a re
action or adjustment which tends to restore the system
to its original state. In a condition of dynamic quili
brium the system may respond to such a stimulus or a
change in its environment by a shft to a new balance or
by a modification of its goals "1

The important words that distinguish- static om dynamic equili-

brium_are.adjustment,.and.new balance, A static 'system -byjt

nature compelled to force adjustment of

survive as this type of syste:

stimulus or it will

This self-preservation can take pla

only upon the return to- the_original state. A static system is the

antithesis of change. :A-dynamiobystem is by nature 'a system for a

stable change. The system -ust b_ Capable.of interacting with a

stimulus and establishing-a new balanc This system i iust -be capable

of Achieving-a:new equilib ium or it will not survive. If there is-

no stable equilibriUm, it will degenerate into a static system or-

chaos. What is needed is an individual with stabilizing as well as-

initiating qualities.The administrator (being a stabilizing fo

can strengthen or weaken the education center.

12.
Lonsdale, Behavioral Sciences and Educational Adrninistia.ton,
pg. 172.
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weakens the center if he continuously "stabilizes" at the

original starting point. He strengthens the center by "stabilizing"

change and in some instances he brings system back to the c rigi-

nal starting point. This latter act is done with extreme caution

and thought so -- not to eliminate the elements of growth found with-

in the system.

If a principal maintains only a stabilizing role, change in the

system will eventually stop due to lack of leadership and an atti-

tude-of "Why should I try to imprve when the principal Isn't even

interested," prevailing.

In an education center many of the change influences are to come

from outside the system (via the college). How should the education

center- respond to these disturbances?

"The system may respond to disturbances from the
outside (a) by resisting or disregarding the dis-
turbances or protecting and defending itself against
them; (b) by using homeostatic forces to restore the
former balance; or (c) by accommodating to these dis-
turbances by achieving a new equilibrium. It is the
view of this chapter that administrators should assist
the.organization in responding in the third (c) of
these three ways. "l3

A principal who responds to a system dis ubance (a) is usually

characterized as insecure or rigid, and a safe-guarder of the status-

quo. A principal, who responds as (b) is probably adept at using

human relations skills in manipulating others and is also interested=

in preserving the status quo. The principal who responds as (c) has

a difficult task, but is primarily interested in the growth of his

school. The difficulty comes during the time-the principal permits

the system- to undergo a stress and guides the system through to a

new equilibrium. Principal (a) and (h) are interested in adjustment

not growth.

ihonsdale Behavioral iences and Educa io al Adminis ation pg, 174.



Thus the principal of an education center plays the key role

in implementing needed changes in his own school building. If he

is a leader and rewards activities that lead to needed changes,

then his staff will become aware of the fact that one of the expec-

tations for the teacher's role is that of planning and implementing

necessary changes. If he chooses not to lead,. then there can be a

greater tendency for the staff to omit planning for change as a per-

ceived role expectation and the work of the college supervisors will

be weakened. The necessity of a rincipal being a change agent and

innovator is essential for sucess of an education center. It is,

however, e roneGus to expect that the principal should be the only

innovator in the school. Many in the school have the potential for

innovation behavior provided they are given the appropriate encour-

agement and support. In many ways the school principal makes one

of his most important contributions to change by providing

support and encouragement.

The principal's relationship to the college supervisors and his

use of their supervisory skills is a vital thread in his pattern of

functional administration of an education center.

uch
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Chapter V

PRINCIPAL AND HIS RELATIONSHIP TO
SUPERVISION IN AN EDUCATION CENTER

"The literature on the principalship (indeed on all educa-
tional administration) is filled with exhortations and clar-
on calls for "leadership in education". Traditionally this
has been taken to mean that the school principal must hold
as his primary, and encompassing task the improvement of in-
struction in his building. Inherent in this task has been
the expectation that the principal must supervise his teachers
to ensure that they are performing their tasks effectively.
This expectation for the principal has come under serious
questioning, however, on the grounds that teachers are becom-
ing more highly specialized and require equally specialized
individuals to supervise their work, and that emerging pat-
terns of instructional practices call for a greater inter-
dependence among teachers and other speciali is and a lesser
need for dominance by other administrators.'

There also is a decrease of current literature on the interest

of the principal in the supervision of teachers. There are two

possible explanations for the decrease of interest by writers'on

administration in the supervision of teachers. First the probler

of supervision and of teaching method are not amenable to investi-

gation in a management frame of reference, (i.e. with techniques

now available.) Second, the field of supervision has become one of

the major interests of a group of specialists and of the organization,

Association for Supervision and Curriculum Development (ASCD).

The role of the principal as a supervisor of teachers appears

more as a traditional concept than a description of a function of a

modern principal. The amount of research and the skills being de-

veloped in and by supervisors is now beyond the scope of reasonable

demand upon a principal.

1 .

*Donald A. Erickson, "Forces for Chane in the Principalship",
The Elementar School Journal, Vol. No 6 (November 1964),

as ci y Go, dman, The School Principal, pg. 107.



This does not mean that he can divorce himself from the results of

supervision, because he is the one responsible for the curriculum

and the effectiveness of teaching in his school. It does mean that

he can delegate the oprational and developmental aspects of curri-

culum and teacher effectiveness to those who have specific training

in those areas. Be is, however, still responsible for the coordina-

tion and evaluation of the.total school program.

What should the relationship be between the principal and the

college supervisors?

It would seem, therefore, that cooperative supervision
and adtinistration is one of- the most promising practices
currently under consideration. It increases the services
available to classroom teachers, and it provides continuous
In- service -grow opportunities for principals-and super-
visors alike.'*

Interaction between administrators and college supervisors is an

important aspect of education Improvement. This interaction must be-of

a cooperative and consensus atmosphere. If the atmosphere is coopera-

tive, the two reactants can effect change and establish dynamic equili-

brium within the system. Not only are the principals and supervisors

to be change agents.in this atmosphere, but they are going to be affected

by. the interaction. The result should be growth for all involved In

the educational process of the education center.

-Most literature agrees that change in instructional content and

method occurs when the understanding and skills -cif teachers and-other

wflrkers change-. The task involves working with people in the develop7

vent of skills. These insights and skills are related to the following

curriculums categories: deterthiningofobjectives --the development of a.

1 !Robert H. Anderson, TeacW.n in a World of Change
ace and Wbrld Inc. 1966) -pg. 127



18

program of instrucion, the use of i structic,nal materials and procedures,

and the evaluation of instruction. Since skill in all of. these categories

could be considered somewhat of a challenge to most individuals, other

alternatives must ught. One alternative is the use of resource people

(college supervisors) from th-, education center since they are currently

involved in this

direction that a

the implications

work. The principal, however, must be aware of the

change in instructional content and method is taking and

of the direction to the education center.



Chapter VI

Conclusion

Two functionS of an education center have hopefully been established.

One is that it assists the school in the process of change. Secondly,

it provides a means of continuous education of the center's teachers.

If this is also to be the function of administrators of the future, then

their partnership should bring added success.

win the future, the administrator's success will depend upon
(1) being able to employ ,the dynamics of the change process
to fulfill the objectivies of the school as an-institution
and (2) prbviding relative stability in an institution which
is undergoing basic structural modification.- Educators should-
be disturbed by the Minimal attention whicia they have paid to
the process of change. The School administrator of the future
will be a participant in a nationwide organized process of
change not dissimilar from that which has existed in the field
of agriculture for the past half century. Federal and state
governmental agencies are also responsible for educational
coordination, research and improvement of .education. The local
school- administrator will be placed in the center of this-
process and will-spend the bulk of his-time implementing the
results of the process .and determining its future course of

action. Change will be-the byword of good education, and
the rigid ,2r dogmatic administrator. will-have a short-lived-
career." -1-u

16. Jensen acid Clark, Educato .al AAministration pg. 110
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STUDENT REACTION

t© the

EDUCATION S EMESTER



The first day of the education semester 1 was scared and apprehen-

sive about the whole idea. I wasn't really sure I wanted to teach, but

1 thought it wouldn't hurt to try. In the back of my mind I kept think-

ing that it would be goOd experience, whether I ever went into teaching

or not.

The beginning of the program was over-whelming. Even though our

supervisors tried to make us feel at ease, we were still nervous. It

was consoling to know that everyone else felt the same way. As the

supervisors explained the program and described what was expected of

us, the amount of work required kept growing. All through the first

few days, despite consoling comments from the supervisors, the same

thought kept entering my mind: why do I want to do

answer is still a long way off.

The third day of the program, we went to. the school that was our

teaching center. I had never been inside a public high school before,

And this one looked huge and confusing, but not unfriendly. I was re-

lieved to find out that high school kids still-looked like high school

kids.

this? The complete

We were introduced to our Master Teachers and they took us to our

centers and began alio-wing us around the school. So many names float

around and add to the confusion, but by .asking questions, things even

ally got sorted out Learning the procedures of the school a.r d falling

into-a daily routine- are still far away at this point, but just walking

around, talking to teabhers and studenta;'and. looking at the facilities

made me feel a sense of belonging at the school.-

I. wasn't afraid o.L. the sehbol or .the kids, but I wasn't too sure

this business, about standing up in front of them, much-less -t
. .

each-. something--



The first week of classes was spent observing the Master Teacher

with her classes. At first, I was surprised by the slow pace of the

classes, but three years of college courses had probably made me forget

what a high school class was like. Both the teacher and the students

seemed pretty easy-going, and certainly did not seem pressured by any-

thing. The Master Teacher made things look pretty easy and soon I be-

gan to want to try teaching. It certainly did not seem like such a

bad way to spend a semester after all.

The second week, I took over my classes with the Master Teacher

watching. I was nervous- before class started, but after the beginning

it wasn't anything to worry about. I found it hard to imagine that

they were really listening to me. When I was in high school I thought

the teacher was always right. What if they thought I was always right?

And what if I were wrong?

Even though we had gone over and over lesson plans in our educa-

tion classes, I was still a little hesitant to try one on my class.

But after the first class was over I was almost surprised to realize

that no one threw things at me, they seemed to understand what I. had

said, and I had actually survived my first class. And I had to do the

same thing tomorrow, and the next day, and the next day, and the next...

After falling-into a routine for a few weeks, I thought I would

try something new in my classes:- working in groups.- In our education

classes we had been talking about students actively participating in

their learning, and I was convinced that my students were all too ready

to sit when they should have been thinking. To do something about the

condition, I thought the class could work on group projects. I explained

the idea to the Mass with great detail, and 'mimeographed instruction

ts. The students spent a week planning,.writing, re-writing, and

for the presentations cam



It was obvious that most of the'planning time had been wasted, group

members did not participate and cooperate, and one person usually ended

up doing all the work for the whole group. I couldn't understand why

all this had happened.

The next week, our education classes dealt with structuring a

learning situation, and the reasons for my project's failure became

.evident. The main problem was a lack of class control on my part.

There as no way of making sure that eac group member did something,

no way of preventing one member from doing everything, and no way of

making sure everyone used the planning time-correctly. For me, the

lesson on controlling a learning situation came too late. I had already

learned on my own and would never forget it.

Up to this point, I had been sticking exclusively with the curri-

. 'culum. Instead of staying with historically organized literature, I

decided to choose a theme of literature, not related to just one time

period. I chose alienation as the unit topic, and tried to help stu-

dents relate the theme both to literature and to their own lives. With

the supervisor's help, I developed the unit completely. I set unit ob-

jectives, picked related material and outside information, and even

brought in a guest speaker. The students seemed to enjoy the unit com-

pletely, and -they did- very well on the final test, probably because the-

.subject meant something. to them. They saw other people facing the same

problems they face, and a few even began to see a burpose-in literature

-because it could tell you about yourself. S.-delighted that they

were able to think abstractly and relate ideas to their own lives.

When I realized that you could approaCh material from different

points of view, I also saw, by observing other teachers, that you could

si.pbroach students it many differen Ways



From the first day of teaching, I was aware that my two classes were

quite di erent. One was large, noisy and spirited, while the other was

small, quiet and almost timid at times. For several weeks I had been

trying to teach the same material to both classes in the same way, with

vastly different results. Then in one of our education courses, we dis-

cussed the role of personality in learning, both from the teacher's and

the students' points of views. I had a feeling that a class personality

could definitely influence what method of teaching was most effective

for that group. Both of my classes had been taught in a rather formal,

structured manner, but to experiment, I began to structure the smaller

class less and less. I hoped that a more informal atmosphere would

bring quiet kids out of themselves, and into class participation. The

experiment seemed to be successful; at least more people took an honest

and active part in the class. Soon, even though the material was the

same for both classes, the procedures were beginning to differ more and

more. In the large class, students would write an essay to express

their reactions to something, while in the small class, we could discuss

their feelings. Eventually, I began to react to the material and the

classes in a variety of ways, reorganizing and restructuring material

to fit different needs.

With all o.f the ways that I tried to vary the class, such as

through approach and presentation, and by choosing different material,

one problem kept recurring: discipline. One of the first education

classes we had dealt with the danger of making empty threats, especially

the area-of discipline. We were-urged to define our own attitude_

towards discipline -and- establish a scheme for dealing with problems.

Itseemed a lot-easier to talk about- discipline problems than to -deal

with them in reality, I learned to handy: problems by relying onmy

Lt.



own ideas at first. When those proved ineffective, I talked to the

supervisors, or my Master Teacher, or other student teachers. As a

group, we ere able to determine which methods of control were most

effective, but each of us learned to work with control measures which

best suited our own style of teaching.

Maybe I have been giving the wrong impression that I was working

alone. The Master Teacher and supervisors were there, of course, and

so was the other student teacher that I was paired with. I found it

very helpful to work with another student teacher because we could dis-

cuss common problems. Also, since we were teaching essentially the

same material in different ways, we could compare our effectiveness and

the students' reaction. I think I learned as much from watching my

partnerxs classes as I did from teaching mine. Often

classes' reaction to the material from watching hers,

antly, we could compare our methods and discuss.their

Early in the semester we began to supervise each

I could gauge my

and more import-

implications.

other. We took

verbatim data, established teaching patterns, and discussed the impli-

cations of these patterns. Then we decided which things might be

changed, or what behavior should be strengthened, and took more data

to go through the cycle again. I found this form of supervision very

helpful because, since we were both student teachers, we were particu-

-larly -sensitive- -to -how difficult it-is to- modify- teaching behaviors.

From.watching other -classes, it-was also easier to discuss the-implica-

tions of teaching behaviors frOm a broader basis of experience.

Not salsof- the experiments I tried-in class were as loosely

ized as the one men ioned previously. As part of the program, I drew up

formal research, project to test ideas I had. about helping stud nts-to

.._.grade the s te ted :seeing.whether self - grading would



improve a student's understanding of or attitude toward grades. Even

though I haven't completed the research project, I have found the pr

liminary steps useful, especially learning how to control variables

within an experiment. Experimenting with different aspects of education

seems like it would help a teacher to develop a personal -- method of teach-

tag which is most effective.

As time passed, my goals in the classroom became more defined and

reached. higher levels. At first, I only wanted to survive the class

period. When I realized that that wasn't such a difficult goal to reach,

I began to think that it would be nice if the kids actually learned

something. I began to concentrate on the course material, and from test

es, some of them did seem to learn.

Then, in some of our education courses, we were reading about differ-

ent methods of presenting material. thought I would try to teach some-

thing in a different way, or in many different ways. After experiment-.

it-1g with the methods of teaching, and after discussing motivation in

our education classes, it occured to- me to vary the objec_iveS of teach-

ing. I experimented by letting the student work with-his own objective,-

and in small groups or independently if he desired.

As the semester progressed, and as I thought more about-the purpose,

of education, my goals reached higher levels. At first, I only.wante

to survive, butat the and.of_:the semester, I wanted the student to

learn something about teaching- himselfwhateva he- wanted. This final

goal is one that i_don-t pretend to be able to reach. To me, learning

how. to learn is an ideal goal of education which may never be attained,

but I was curious to see if mystudents could-attain even part of this -

goal

The college suPerviSors play
--- - -

a lenge role in the student, teachers'

development. The act-that they were always pr ant-- all day, avery



-day, made sure that we were constantly in touch with them, whether talk-

-ingover problems or being-in class. Because of the-small number of

students in the program, we were able to work out any probleth individu-

ally. The biggest asset, -however, was that we felt the supervisors were

our-friends. Because of the friendly spirit, there was no fear involved

in our relationships.- We felt that we were treated as young profession-

als trying to be teachers. We reacted honestly and openly, and prob-

ably .got more accomplished. because we weren't dealing with hidden emo-

tions- and could discuss problems openly.

An.idea that-occurred tome about half way through the program is

how much the experience was changing my views of edubatiOn. Up to this

time,. I was 'passively". educated especially in college where most of

the so-called learning involved note-taking, memorizing, and repeating

the information on- tests. It never occurred, to me to ask why I was

supposed to do anything.

The education semester was completely different, however. There

wasn't anything to memorize and repeat on tests, and there weren't even

any.tests. But this semester, everything was "why".- Everything I

learned, or thought, or did was somehow related. to .something els but

there wasn't any teacher giving me the final answer. In the end, it

is up to me to tie everything together and try to make sense out of

this education business. The question of "why" is everywhere. Why be

educated? Why is it important for man to learn. Why try to teach

oth I know that the of theeducation semester-will not-bring

the answers to these questions, but at least it brought me to think.

about the questions, which is more than the rest of my education ever

did.

built my self-confide

ow -the- oducatiori_semester-v.has

At first, I asn't really sure I could teach



all, but now I feel that I can. Just knowing that 1 can succeed

frees me from the worry of total failure, and allows me to try new

things and develop skills and different attitudes toward teaching.

Developing a personal philosophy of education has helped put ideas,

Impressions, and questions into a new perspective. By delineating my

attitudes toward education, could see my personal goals emerging and

developing. I could mold my lessons to try to act consistently with

my philosophy, but, of course, I couldn't always be successful- Some-

times a failure led me to change my method of action; other times it

led me to modify my philosophy to a more realistic form.

realized something just last eek which sums up my impressions

and attitudes toward the whole education semester. When I am through

with my -student teaching, I will not be prepared to be a teacher as

much as as.I will be.prepared to decided whether or.not I should be

teacher. That, in itself, is a pretty far distance to come fro- the

uncertainty I. had when I started the semester. I've had a.good glimpse

of- whatteaching-is,--Vve.sesh how I- -react as a teaohar, and I've-con-

sidered education-in a completely new light.

be able tio decide whether I want

From this: basis, I should:'

continue learning how to teach,

Kathy Coyne
November 15, 1971


